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A Preliminary Evaluation of a Video-Conference Exchange. 
 
M. H. Field, C. Sheppard, J. Fegan 
 
 
Introduction 
 
The initial concern with the role of media and communication technology in education in Japan was 
in the early 1920’s. Monbusho “Standards” issued in 1973 were primarily intended to get educators 
to “brush up” their audio-visual materials skills (Takakuwa, 1997). In 1990, the Monbusho issued a 
new in-service teacher training manual, in which ‘The curriculum included computers and 
communication systems, databases and so on’ (Sakamoto, 1992, p.132). In 1995, further 
recommendations were issued encouraging every teacher to acquire a basic knowledge of computing. 
Government plans for the ‘information society’ have been put in National terms, the assumption 
being that the new technologies would strengthen Japan's global competitiveness, and the central 
government would play a key role in orchestrating the introduction of the technologies 
(Morris-Suzuki, 1999). 
 
During the same period in the nineties, universities in Japan began to adopt Information Technology 
(IT) tools for the learning/teaching of English as a Foreign Language (EFL). In some cases, huge 
amounts of money were spent on developing IT classrooms that could utilize web-based systems and 
communicative tools. CALL (Computer Assisted Language Learning) became the acronym for the 
use of IT in language education. The attitude to the new tools and the use of IT in EFL education in 
Japan in those early years might best/fairly be described as one of “youthful excitement”. 
 
Teachers who recognized the need to improve CALL pedagogy and the effectiveness of CALL- 
based classes, however, began to ask questions and looked to second language-acquisition theories 
as a way to improve delivery and provide better opportunities for language acquisition (Hegelheimer 
& Chapelle, 2000). It was argued that CALL could provide conditions for ‘real language’ exposure 
(Laurillard & Marullo, 1993, Kuramoto, 1999), in that it merged language and culture, which is 
considered the starting point of language acquisition (Gardner, 1985, Spolsky, (1989). 
 
Vygotsky (1978) also realised the inter-relationships between culture, language and learning in his 
presentation of how social factors affect learning. Jones and Mercer (1993) argue that Vygotsky’s 
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work provides a basis ‘for a communicative perspective in the process of teaching and learning, a 
way of observing and analysing that process which contrasts with those more individualistic 
approaches...’ (p.21). Generally, Vygotsky’s theories have remained in the shadow of the more 
dominant Piagetian and Skinner theories (ibid.). Piaget saw himself more concerned with 
epistemology and the development of knowledge and intelligence. Vygotsky, on the other hand, was 
concerned with pedagogy - the science of teaching (Mercer, 1993).  
 
Vygotsky (1978) argued that language is essential in cognitive development, problem solving and 
learning. In other words, acquiring a language enables the ‘child’ to think in new ways, and, 
therefore, to come to and make sense of the world he/she is engaging with. The child, furthermore, 
does not learn independently, but rather learns through a process of interactions in the ‘zone of 
proximal development’ (ZPD). The ZPD refers to the cognitive development that occurs in a social 
nature with ‘cognitive support’ from a more capable person (Jones & Mercer, 1993). 
 
The traditional view and the ZPD result in very different ways of presenting tasks 
to learners. In the traditional approach... thus there is a tendency to emphasize rote 
learning of lower level components. The ZPD approach has an opposite emphasis... 
the goal is being accomplished interactively from the beginning... There is always 
opportunity for ... actions to be made meaningful... (Newman, Grifin and Cole, 
1989, p.153/154). 
 
If, therefore, a pedagogy based on Vygotsky is used with IT or CALL, IT becomes the facilitating 
medium through which the teacher and learner, or learner and learner communicate. Vygotsky’s 
experiments on second language learning, however, were conducted at a time when the structuralist 
approach was the norm. He, therefore, proposed that second language learning develops in the 
reverse order to the first language acquisition, in that it is purposeful, conscious and deliberate 
(Laurillard & Marullo, 1993). 
 
Laurillard and Marullo (1993) argue, however, that there is little opportunity within the traditional 
class-based (structuralist or functionalist) approaches for self-regulation. They argue that what 
second language teaching needs are task-based approaches that promote self-regulation. ‘[T]he aim, 
therefore, is to re-create in the second-language classroom the conditions under which individual 
learners acquired their first language’ (ibid. p.148). These first-language conditions, however, may 
not always be appropriate for learning the target language. ‘To speak any language appropriately, 
language use must change according to context’ (Siegal, 1996, p.357). Language and language usage 
are context -dependent and the social context within which we see, hear and produce language 
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 affects what we process and how (Laurillard & Marullo, 1993 The context as much as the content of 
the language encounter, therefore, needs to be considered when developing language-learning 
classes that utilize IT as a tool for target language production.  
 
Kitade (2000), through an analysis of Internet cyber-chat sessions among advanced American 
students of Japanese as a foreign language argues that computer-mediated communication (CMC) 
provides collaborative and comprehensible student-centred interaction in a foreign language. She 
states that ‘CMC-based goal-oriented activity creates a positive environment for SLA [second 
language acquisition]’ (p.163). The Japanese, however, who are traditionally passive and culturally 
and socially sensitive (Ikegami, 1991, Doi, 1973), and whose language supports that passivity 
(DeMente, 1993, Suzuki, 1986), may make choices that are rooted in the culture of their first 
language when they use English. These communication choices and strategies may not be conducive 
to communicating effectively in English, or acquiring the target language for communicative 
purposes.  
 
Therefore, the provision of opportunities similar to first-language acquisition and which are 
student-centered and comprehensible may still not eliminate difficulties, as L1 cultural 
communicative strategies may still have a major effect on the interactive and communicative event.  
 
Students...require special and thoughtful treatment when given new, 
non-traditional school subjects. There should be comprehensive planning when 
an innovation like that of IT is introduced into a school situation. The methods 
and strategies used for teaching... have to be thought through in detail[,] taking 
into consideration... academic, social and physical backgrounds, and their 
learning preferences and personalities…should enjoy some measure of success.
     (Chen & Looi, 1999, p.171)  
 
In other words, theoretically ideal conditions for one group or culture may not be ideal conditions for 
another group or culture. When developing cross-cultural IT-based interactions, creating ‘ideal’ 
conditions that are the result of giving careful thought to students’ academic, social and physical 
backgrounds may be difficult.  
 
 
 
The Study 
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This paper details three video-conferencing/ sessions between students from a university in Tokyo 
and students at the University of Utah in Salt Lake City. A teleconference provides the closest 
‘real-to-life’, or authentic face-to-face IT-based communication. Although a small delay can be 
experienced with picture frames (this should improve with the provision of broad-band access), 
interlocutors are able to speak ‘face-to-face’ with each other in real time, even though they are in 
different locations, even time zones. Teleconference interaction does not require the students to have 
developed computer literacy or skill competency. The teacher, or computer technician, can initiate a 
session as easily as dialling a telephone number or replaying a video, if the technical address 
protocols have been established. 
 
The eleven American students were enrolled in a short intensive advanced Japanese as a Foreign 
Language course, and all had previously lived in Japan for at least two years. The Japanese students 
were predominantly second- or third- year undergraduate students enrolled in a Waseda University 
Institute of Language Teaching (Goken) course – Intermediate English (Chukyu) or the Study Abroad 
Preparatory (Ryugakujumbi) Course). One male student was a post-graduate Business major, one 
female was a visiting researcher, and another female participant was enrolled in the Institute’s 
Returnee (Kikkokushijo) course. These participants, however, only attended one of the three sessions. 
In all, fourteen Japanese students participated in the teleconferencing sessions. The first session had 
ten Japanese participants, the second five, and in the third session, nine students interacted with the 
American students. All eleven American students attended all three sessions. 
 
Data collection 
 
The data for description of the teleconferencing sessions were collected using several methods, as 
this provided with a more accurate picture of the various processes. Data were collected through 
video recording of the sessions, two open questionnaires, and a guided composition In addition, 
there were post-session interviews with both teachers involved and the students conducted by the 
researchers. 
 
Two video recordings were made of each session at Waseda. The first video was taken using a video 
camera set on a tripod at the Japanese-end. The size of the room in which the session took place 
limited the image, with some students being out of the picture. The US-end was taped from the 
monitor. Thus, the second video is what was seen by the Japanese participants.  
 
The questionnaires were designed to obtain as much information from the Waseda participants as 
possible for this descriptive study. The first survey was conducted in Japanese and focused on 
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 learner expectations, the difficulties they may have had, and the value of the session. The second 
questionnaire was in English and focused on use of language and possibilities for future courses 
using teleconferencing technology. Both questionnaires were administered after the third session. 
Free composition format evaluations/responses were produced by the Utah student participants.  
 
The final data-collection method employed at the Japanese end was the post-session interview. This 
was an informal discussion period in which the Waseda participants and teachers were asked various 
questions, and asked to give comments.  
 
The following is a description of the major factors involved in the teleconferencing sessions, namely 
the physical setup, topic selection, language selection and, learning. This is followed by a discussion 
of the problems and possible solutions to those problems. 
 
Physical set-up 
 
Each of the two separate locations in which the sessions were conducted will be described, starting 
with the Japanese location. 
 
Japanese location 
 
The camera was located in the corner of the room next to the blackboard. Direction and zoom were 
controlled by a remote control. This was only changed occasionally, when a participant who was 
off-screen contributed to the conversation. There was only one microphone, which was placed in 
front of the students. Although the mike was sensitive enough to pick up speaking anywhere in the 
classroom, when participants wanted to speak they felt the need to establish their turn by either 
moving to the mike, or placing the mike in front of them. The significance of this for interaction will 
be discussed later. The seating arrangement was free and changed from session to session. The first 
session was typical of a teacher-to-the-front class, with the desks set in rows facing the front of the 
room. In the second and third sessions, there was an attempt by the teachers to make it easier to 
participate, and the seats were moved to a u-shape. 
 
US-end.  
 
The camera was placed at the front of the room and, as in Japan, the zoom and direction were 
controlled by a remote control. The session was conducted in an AV room, where the desks were 
fixed. The students were seated around the room, with ample space between them. There was also 
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only one mike, which was passed around from student to student. 
 
Topic Selection 
 
The topics for the sessions were decided before the session and e-mailed to the students before each 
session. These topics were based on current affairs, as it was assumed that the participants would 
have some familiarity with these topics, and therefore, have something to discuss. The topics 
suggested for Session 1 were: 
 
What is the process and system for getting a job in Japan (How does somebody 
get a job)? Consider the different approaches for an individual who has graduated 
from junior high school, high school, university and/or graduate school. Is this 
process the same for men and women? Are the opportunities to develop a career 
the same for men and women? Do women feel that they have the same 
opportunities as men? Do men feel that women have the same opportunities? How 
does this compare to the US? Do you think that PM Koizumi can turn Japan's 
failing economy around? From an American perspective, how have American 
attitudes toward Japan, the Japanese people, Japanese economy and Japanese 
business systems and way of doing things, changed in the last 15 years?  
 
The topics suggested for the second session were also sent the day before, and were as follows: 
 
Should Japan compensate the 'comfort women'? What is the general attitude 
about this situation in Japan and in the US? The Kyoto Protocol attempts to 
address environmental issues at a macro level. How are environmental issues 
being addressed at the micro level? In other words, what are individuals, local 
governments, etc., doing to reduce greenhouse gases, pollution, protect wildlife 
and rivers, etc.? What role should Japan/US play in the global economy? What 
is the average American's (if that is possible) understanding regarding Japan's 
culture, people, lifestyle, thinking, etc? Reciprocally, what is the average 
Japanese view of the US culture, people etc.? Do Japanese women still 'walk 
one step behind' the men? How do Americans view (the stereotyped) Japanese 
women? How do Japanese view (the stereotyped) American women? 
 
During the actual discussion, these topics were largely simplified to personal preferences. The 
second session discussed relationships, and even advice was requested on how to become more 
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 popular with the opposite sex.  
 
Language selection/Choice of Language 
 
As the participants at both ends had both English and Japanese proficiency, to a degree, both 
languages might be used for communication. Communication, in fact, took place in both languages. 
However, Japanese tended to be dominant. Language is a communication system, and, usually, the 
system that is most efficient for this purpose will be selected by the participants. In this case, the US 
participants had two years’ experience of using Japanese in Japan. In contrast, the Japanese 
participants, although they had studied English for over six years, had, in most cases, had little 
opportunity to use the language in communicative contexts. Thus, communication in Japanese was 
more efficient. This was supported by the survey results, as all of the Japanese participants indicated 
that they felt more comfortable actually usingJapanese.  
 
However, personal choice and strategy use also played a part in language selection. Some 
participants had decided that this was an opportunity to use English, or Japanese, and used it 
regardless of the situation, whereas, other students were more accommodating and responded in the 
language in which they had been addressed.  
 
Language and Cultural acquisition 
 
From the point of view of learning and education, there are three main reasons for conducting 
teleconferencing sessions. They are: to exchange ideas and content, to learn about another’s culture 
and to learn language. Although, all three are interrelated, and all three were goals for the students 
participating, because of the topics discussed, only the latter two were developed. 
 
Culture 
 
There was ample evidence that the participants gained some useful insights from the interaction with 
their interlocutors. In particular, the US participants, who had discussedthe cultural aspects of the 
3-session exchange later in a regular class, dealt with cultural differences at length in their 
composition evaluations. Cultural differences noted concerning Japanese interaction included the 
Japanese tendency to give opinions after consulting with one another, or by electing ‘an expert’ to 
express present group opinion. Another Utah participant discussed the non-confrontational /character 
of Japanese interaction, where Japanese avoid confrontation and Americans embrace it. The same 
student noted that Americans were probably breaking Japanese cultural rules by being so 
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‘aggressive’. The explanation suggested for this behavior was the/a Japanese need for conformity 
and avoidance of conflict. Other comments dealt with the differing roles played by gender in the 
interaction. One American participant commented that the Japanese seemed to know were to sit, as if 
seating was pre-assigned. Another, pointed out that girls sat with girls and the boys with the boys. 
Girls also seemed to be more willing to discuss serious topics. 
 
The Japanese students also commented on cultural differences. However, their comments were more 
on superficial aspects., This difference may have been owing, in part, to the fact that the Americans 
had had a post-session discussion focussing on explaining Japanese behavior from a cultural 
perspective. One Japanese student noted that seeing the cultural differences was interesting, but did 
not elaborate on what those differences were. Another student,found the American’s life interesting. 
Several commented on differences by reflecting on their own behavior and the behavior of Japanese. 
They pointed out, for example, that Americans were very good at expressing their ideas and opinions, 
whereas they were not. 
 
The post-session/exchange interview also produced some comments about culture. One was that 
through direct contact, they found their previous image of American culture, differed considerably 
from that reported by the US participants. 
 
It is clear that both sides in the interaction were obtaining from these sessions and processing 
cultural information which is very probably contributing to understanding, or misunderstanding, 
depending on the accuracy of the interpretation. 
 
Interaction and Language Acquisition 
 
One important aspect of this kind of exchange is the opportunity to get the student away from 
teacher-fronted classrooms. According to Markee (2000), the structure of conversation of most 
teacher-fronted classes is structured by initiation/response/follow-up (IRF) where the teacher asks 
the student a question, the student answers the question and the teacher supplies feedback in the 
form of some kind of evaluation. Markee pointed out that this interaction is not beneficial for 
language acquisition.  
 
In these Waseda-Utah sessions, the teachers made a conscious decision to stay on the periphery of 
the conversation as much as possible. However, some prompting was given through the interaction. 
This allowed the participants to take control of the interaction, which is something that assists both 
first- (Wells, 1985) and second-language acquisition; this is also known as the topicalization 
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 hypothesis (Hatch, 1978). 
 
Negotiation of meaning, where there is some kind of communication breakdown, is also 
hypothesized to provide the opportunity for language learners to obtain information for a gap in their 
knowledge (Long, 1983; Pica and Doughty, 1985) at the ZPD (Vygotsky, 1978). This is also known 
as the interaction hypothesis. Later, in an attempt to bring the interaction hypothesis up to date, Long 
(1996) also suggested that negotiation assisted the language-acquisition process by allowing the 
learner more processing time to notice language form. Assuming the interaction hypothesis is valid 
(and evidence from Ellis, 1999; Bygate, Skehan and Swain, 2001 and Ohta, 2001, provide ample 
evidence to suggest that, if a teleconferencing session is to assist in the development and acquisition 
of language, then we need to ensure that negotiation of meaning takes place. 
 
From the videotapes of the three sessions, there is evidence, both that negotiation took place, and 
that opportunities for negotiation were missed. Learners frequently indicated misunderstanding, 
requested clarification, and confirmation, all of which are triggers for negotiation. These triggers 
were often responded to. However, because of the physical distance of the participants from the 
camera and the monitor, because of the time lag, and because of the group setting, many of these 
triggers were missed or ignored. So although interaction is taking place, it may be limited by the 
medium through which it is taking place. A detailed analysis of the interaction and negotiation is 
beyond the scope of this paper, and will be reported at a later date.  
 
However, in response to one of the questionnaire items, the Japanese learners did report that they 
had learned language from the session. Six of the nine respondents indicated that they were 
conscious of having learned some aspect of the language, with most indicating between one and 
three, and one indicating that he/she had taken in more than six. Particularly interesting is the fact 
that in the post-exchange interview, the students cited the item that was the subject of the most 
explicit focus of negotiation during the session. 
 
Problems and suggestions for the future 
 
Thus far, we have dealt with a description of the teleconferencing sessions. In order to develop this 
method so that it may be a more effective teaching tool, it is necessary to focus both on the problems 
relating to interaction and on suggestions for future exchanges. The topics dealt with in the 
descriptive sections above will be treated separately in what follows, focusing on those problems and 
offering such suggestions. 
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Technology and set-up 
 
Many of the students commented that the mike was very difficult to use. As there was only one mike, 
possession of it was often used to indicate turn control, that is, the person who had it, had the right to 
speak. This was especially true in the American classroom, where the students were quite spread out 
over a fairly large AV room. When one student had possession of the turn, other students seemed to 
“switch off”/”tune out”, or, at least, change their role from that of an auditor, a potential participant 
in the conversation, to that of an ”over-hearer”, one who has no potential to participate/possibility of 
participating. According to Ohta (2001), personal participation is much higher when the participator 
is an auditor than when he/she is just over-hearing the conversation.  
 
One solution would be for each student to have his/her own mike, and, thus, equal participation 
rights in the dialogue. This has been shown to be successful in another inter-pacific session between 
Japanese and US students.  
 
As noted above, another problem was with the seating arrangements. In the first session, many of the 
Waseda students were out of range of the camera, and so not visible on the screen, which seriously 
reduced the opportunity for participation in the interaction. Students overcame this problem by 
moving to the row in front of the camera when they wanted to take their turn., We were able to solve 
this problem by changing the desk layout to a U-shape so that students did not need to move in order 
to take part in the interaction. 
 
The problem was more serious in America, as each desk was attached to a tape recorder desk and the 
floor. This resulted in most of the interaction from the American side being one person at a time, 
rather than group-to-group. An American student noticed this and suggested that perhaps the 
studentsshould/mightsit in a circle so that all were more available to contribute to the discussion. 
 
The third problem concerns the actual technology used. Several students at both ends referred to 
problems with the image, which was not smooth. They said that this had been a somewhat 
distracting. However, we have been informed that bandwidth is the main cause of this image 
distortion, and that the problem can be solved by using a larger bandwidth. 
 
In general, the set-up needs to take account of the kind of interaction expected of the students. If is 
group-to-group, we need to provide a physical environment in which all the students can contribute 
to the discussion easily and at virtually any point. From our experience in these sessions, this can 
largely be achieved through a better mike system and appropriate desk layout. 
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Topic Selection 
 
Along with classroom set-up, and other environmental factors, selection of the topic, task and goal is 
a very important aspect of pedagogy. For two of the three sessions, topics were e-mailed to the 
students the night before so that they could prepare for the discussion. However, in the actual 
sessions, the participants only treated these topics shallowly, if at all. The topics treated tended to be 
about personal experience and daily lifestyle topics: the Americans’ time in Japan and relationships, 
for example. Such superficial discussion seems to have been unsatisfactory for some of the 
American students, several of whom commented that Japanese students didn’t seem to be able to 
discuss topics of a more serious nature.  
 
Although these topics may be beneficial for some aspects of language learning, they were not really 
felt to be at the students’ ZPD (zone of proximal development). Thus, the opportunities for the 
learners to develop their English were greatly diminished. In this respect, the sessions were a 
pedagogical failure.  
 
To avoid such failure in the future, we need to ask ourselves, what we can do as teachers. First we 
need to examine the reasons behind the failure. There are several possibilities: practical, culture, 
language level and motivation. One possibility is that the students do not check their e-mail everyday, 
so they did not have the opportunity to consider the topics before the class. Of the nine students who 
replied to the questionnaire, three said they did not get any information before the sessions. However, 
they were informed before hand to check their e-mail before the sessions, so there are other 
constraints involved here. One is a possible lack of motivation for English study. These students, 
however are attending the sessions as volunteers, so they are making an effort to study, thus lack of 
motivation may not be a factor. A third reason could be cultural. That is a serious discussion between 
these participants, who do not know each other well, could be to threatening for these students. And 
the last factor is that the topics could be too difficult for the students to prepare independently. 
 
Whatever the reason there is obviously a need to try and make sure the participants do prepare the 
topic in advance, so that they have the content under control, which frees up more attentional 
resources (VanPattern, 1996) for use in acquiring new forms, and producing for fluent, complex or 
accurate (Skehan, 1998) output. The first is the selection of the topic. The topic needs to be 
interesting and relevant to all of the participants. For these sessions, this was considered, and topics 
which were supposed to be relevant and in the participants experience were selected (current affairs). 
It is possible that student interest in current affairs was over estimated. Two of the Japanese students 
23 
24 
 
wrote that they would have liked more of the personal experience style topics during the sessions. 
Perhaps a survey of future participant interest would assist in topic selection, but in general, I believe 
that the use of current affairs is the most appropriate, considering all the factors involved.  
 
Preparation is another factor to be considered. One of the main reasons for the failure of the topics 
was lack of preparation. Several of the Japanese students confessed to not preparing the topics before 
the class. Whatever the reasons are for this, as teachers we need to ensure that students are prepared 
for this kind of interaction, to ensure that the maximum possible benefit is derived from these 
sessions. Perhaps, rather than requiring the students to prepare the topic on their own, it would be 
wiser to have a pre-session meeting. There are multiple benefits. The first is students have an 
opportunity to process the content and some of the language before the session freeing up processing 
resources. The second is that students meeting one another for the first time can get to know each 
other. The last is that the ideas can be developed as a group, thus a unified opinion can be presented 
to the other group during the interaction. As noted before in the culture section above, the need to 
present a group view was cited by American students as one of the mechanisms behind Japanese 
interaction. Both Japanese in questionnaires and the post-session interview, and Americans in their 
reports suggested preparation as one way to enable the sessions to proceed at a higher level.  
 
Another suggestion made by one American student is to move away from a content-based approach, 
to a task-based approach, where each student involved in the interaction is given a task so complete 
during the session. This would mean that participants are forced to interact so that they can complete 
their tasks. This would also require a preparation session to ensure that the students understand their 
task. The same student also pointed out that these task could be a part of a greater project.  
 
The reports from the US-end, showed that post-session focus was also extremely beneficial, in this 
case to the students critical understanding of Japanese culture. 
 
Language Selection 
 
In addition to preparation of content or tasks for the session, we also need to consider structuring the 
interaction during the sessions. For these sessions the language used was left to the individual 
learners. This, according to the Japanese learner’s questionnaires made the task of communication a 
lot more comfortable, they knew they could fall back on Japanese if necessary. This may have been a 
factor contribution to the overall success of the videoconferencing exchange by reducing stress and 
the so-called affective filter (Krashen: 1981, 1982, 1985).  
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 While recognizing that they were more comfortable have the opportunity to use both languages, 
many participants commented that this was not facilitative to their language learning as there was no 
need to push their English output which Swain (1985) claims is so necessary for full language 
development. There needs to be a balance between a low stress interaction and required use of the 
target language. In deciding whether free or restricted language selection is utilized the overall goals 
of the interaction need to be considered. If exchange of information and opinions is the goal, then the 
language used is not important. However, if language development is the objective, then we should 
consider restricting language choice. 
 
Language and culture 
 
Finally, what are the impediments to the acquisition of language and culture in videoconferencing? 
From the discussion above, there is ample evidence of participants noticing cultural differences and 
of the uptake of language. Could this development be greater? 
 
One of the major problems with videoconferencing discussed previously, and one which we have 
little control over is the distance between the learners. From observations of the sessions, it was clear 
that a large amount of information, especially non-verbal communication was being lost. This 
affected the structure of the conversation, and many opportunities for communication repair were 
missed. These differences need to be examined closely to determine which are characteristic of this 
kind of interaction and which can be minimized through the teaching of strategies. 
 
Conclusion 
 
Overall, the use of videoconferencing proved to be beneficial. Students found the use of this 
technology interesting and useful. All students showed they had gained something from the 
interaction, be it an understanding of a cross-cultural view point (or similarity), a deeper 
understanding of the interlocutors culture and, development of their second language proficiency and 
skills. 
 
Despite these benefits, there is still more we can do to improve various aspects of the interaction to 
make it even more effective. These include use of the mikes and the arrangement of the desks, 
selection of topics and pre/ post-session focuses and, more consideration of the goals and the 
language of interaction. 
 
Future research in this area needs to examine the effects of these suggestions on videoconferencing 
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interaction to confirm, or disconfirm, their validity.  
 
Pedagogical implications for a videoconferencing course 
 
These suggestions have implications for a course based on videoconferencing technology. A course 
would need to stagger videoconferencing sessions with classes set aside for preparation activities 
and post-session activities. For maximum effect, the pre/ post-sessions activities would need to be 
completed as close to the sessions as possible, so that the learners do not forget the session content. 
Thus such a course would be most effective run twice a week.  
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Appendix A. 
 
A. 
 
You had been told that the Utah students 1) would be native speakers of English proficient in 
Japanese, 2) had been in Japan for two years. [Did you find they knew Japanese and Japan better 
than you had expected? ( Yes  No )] 
 
Did this make your more comfortable or less comfortable in the interaction? 
 
 More comfortable Less comfortable 
 
Why? In what way(s) 
 
1. 
 
2. 
 
3. 
 
B. 
 
How do you feel the factors referred to in A. affected the other Waseda students? 
 
1. 
 
2. 
 
3. 
 
 
C. 
 
In this exchange, one language was supposed to be used in a particular time "block" ("switching 
from one to the other was discouraged). It would be possible to obtain the same advantages but 
structure the exchange so that later in the session you could go back to a topic(s) and use the other 
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 language. 
 
1. Do you think this would be (a) Good,   b) Not good? 
 
 1a. Why? 
 
1. 
 
2. 
 
D. 
 
Are you conscious of having learned, or of having learned how to use, English words, expressions or 
grammatical constructions in these sessions? 
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Video-conference, task-based language learning and interaction: Making conferencing 
meaningful in the classroom 
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Abstract 
This paper examined the use of tasks to foster negotiation in video-mediated 
interaction in the language classroom. Four content-based video-conferencing 
sessions held between Japan and the U.S., each using a different task, were analyzed 
for the levels of negotiation in both Japanese and English. Findings showed that 
divergent tasks where the outcome can be different for each participant produce more 
incidents of negotiation. A further analysis also showed that for this task, the levels of 
negotiation were similar to those of face-to-face interaction. Another interesting 
result was that the Japanese side was more likely to initiate the interaction.   
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 Introduction 
 A benefit of using of video-conferencing in the language classroom is that it enables 
authentic communication with native speakers in target language contexts, in our case English and 
Japanese as Foreign Languages, where opportunities for face-to-face communication with native 
speakers can be extremely limited. This technology introduces a ‘reality’ of authentic face-to-face 
communication, where previously only approximations through communicative and task-based 
methodologies were available. This new authenticity can be motivating to the language learner. 
However, the interface of this media is very different from face-to-face interaction, and there has 
been very little research in video-mediated interaction showing how this medium influences 
communication and language learning. Chappelle (1997, p. 39) emphasizes the need to know how 
and in what ways computer-mediated-communication can be exploited to develop learner language. 
 This study attempted to fill the gap and developed as a natural result between the 
universities that hosted the conferences. It was also motivated by our own experiences using the 
technology for content-based communication between the United States and Japan where we found 
difficulty planning successful sessions which met the goals we had developed for the courses 
involved. Our experiences seemed to be confirmed by results, minimal at best, from other 
video-mediated sessions we observed both locally and abroad. The literature was also largely silent 
on this matter. 
After a discussion of the theoretical rationale for the use of this technology to develop 
language, this paper reviews the role of video-conferencing for interaction. This is followed by a 
description of the methodology used to investigate negotiation. The results are then described and 
discussed in terms of both the research hypotheses and other issues raised by the data.  
 
Theoretical Constructs 
Interaction and Language Acquisition 
 The Interaction hypothesis suggests that learning through communication takes place as a 
result of interaction. Long (1996) proposed the interaction hypothesis in which he claimed that 
‘negotiation for meaning, and especially negotiation work that triggers interactional adjustments by 
the NS [native speaker] or more competent interlocutor, facilitates acquisition because it connects 
input, internal learner capacities, particularly selective attention and output in productive ways’ (pp. 
451 - 452). Negotiation assists language in two ways. The first is that it makes input more 
comprehensible, and the second is that it pushes learner output (Swain, 1985, 1993, 1995). 
 Comprehensible input at a level slightly above learners’ current level of competence is 
proposed by Krahsen (1981, 1982, 1985) to be the necessary and sufficient condition for language 
learning to take place. Long (ibid.) suggests that negotiation learners enter into when something is 
not understood enables them to make previously incomprehensible input comprehensible. Although 
33 
34 
 
there are some indications that negotiation does not assist acquisition in every learning situation, for 
example, Loschky (1994), generally research (Pica, Young and Doughty 1987; Gass and Varonis 
1994; Ellis, Tanaka and Yamazaki 1994; Ellis 1999; Fuente 2002; and Mackey 1999) shows that 
under certain conditions, the opportunity for interaction improves comprehension and therefore 
acquisition. Pica, Young and Doughty (1987) first showed that opportunities to negotiate increased 
levels of comprehension more than pre-modified input, especially where the complexity, quantity 
and repetition of instructions were increased. Gass and Varonis (1994, 283) found that modified 
input and negotiation both affected concurrent task performance, but ‘only interaction has an effect 
of subsequent performance’. Ellis, Tanaka and Yamazaki (1994, 449) confirmed that ‘interactionally 
modified input resulted in better comprehension than premodified input’, and also determined that 
‘interactionally modified input led to more new words being acquired than premodified input’. 
Fuente (2002) replicated Ellis et al’s study showing that negotiation resulted in the acquisition of 
vocabulary for both perceptive and productive second language (L2) vocabulary knowledge. Mackey 
(1999) also found interaction important for the development of second language question formation.  
 A second way in which interaction assists second language acquisition is through output or 
language production (Swain, 1985). Swain (1993, 1995, p.128) later suggests that output can assist 
language acquisition in four ways; by raising consciousness as to gaps in learners’ knowledge, by 
testing learner hypotheses about the language, by a metalinguistic discussion about the language as 
an object, and, finally, by facilitating the generation of more comprehensible input. The process of 
negotiation enables learners to receive feedback for hypotheses tested, from either positive or 
negative evidence, and to receive information about the comprehensibility of their output, thus the 
completeness of their interlanguage knowledge. Both processes are hypothesized to push ‘the learner 
from a purely semantic analysis of the language to a syntactic analysis of it’ (Swain, 1985, p. 252), 
resulting in language acquisition.  
 Research (Pica 1988; Pica, Holliday, Lewis and Morgenthaler 1989; Iwashita 1999; and 
Shehadeh 1999, 2001) has shown that negotiation leads to modification of learner output, or 
‘comprehensible output: output: that extends the linguistic repertoire of the learner as he or she 
attempts to create precisely and appropriately the meaning desired’ (Swain 1985, p. 252). Pica 
(1988) found that ‘NS-NNS (native speaker – non-native speaker) interaction in which NS signals of 
incomprehension were successfully negotiated with NNS, played a role, albeit somewhat constrained, 
in getting the NNS to modify their interlanguage toward comprehensible and target-like production’ 
(p.68). Pica, Holliday, Lewis and Morgenthaler (1989), demonstrated that NNS were more likely to 
modify their output in response to clarification requests (where the interlocutor repeats what s/he 
thought was said) than to confirmation checks (where the interlocutor indicates that the message has 
not been comprehended entirely). Pica’s results have also been supported by Iwashita (1999) and 
Shehadeh (1999). Iwashita extended the findings for Japanese learners of English and found, in 
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 comparing performance on a two-way jigsaw task and a one-way picture description task, that the 
one-way task provided ‘more opportunities for modified output and actual production of modified 
output.’ Shehadeh (2001) argued in a later report that in NNS-NNS interaction, a mixed level dyad 
produced more interactional moves than same-level dyads and confirmed Iwashita’s findings by 
showing that NNS-NNS interaction on a one-way picture description task produced more 
other-initiated modifications of output than an exchange of opinion task.  
 These studies have highlighted that opportunities to modify output exist in interactive 
communicative settings; however, the support for Swain’s idea that comprehensible output leads to 
language acquisition has, as yet, been limited to a handful of studies. The experimental evidence 
suggests that negotiation, through making input more comprehensible and by pushing output (Van 
den Branden, 1997, Nobuyoshi and Ellis, 1993), results in changes in performance linked to 
language acquisition. However, the question remains as to whether interaction through 
video-conferencing media in language classrooms fosters this negotiation. For Harrington and Levy 
(2001) the interaction account (IA) could explain language development in 
computer-mediated-communication: ‘the tenability of the IA as the basis for CALL research rests 
on…. the degree of similarity between traditional FtF (face-to-face) interaction and computer-based 
interaction’ (p. 18). We agree with Chapelle (1997), therefore, that research in Computer Assisted 
Language Learning needs to be steeped in second language acquisition theory. 
Interaction and video-conferencing 
 Although the use of video-conferencing in various fields has been increasing rapidly from 
the mid-1990s, as the availability of technology and infrastructure spread, (for example, in business: 
Penteli and Dawson, 2001, and Rosenberg, 2001; or in Distance Education: Annison, 2002, Carville 
and Mitchell, 2000, Freeman, 1998 Hall and Marrett, 1996, and Katz, 2002), to date no research can 
be located which quantitatively examines the interaction and negotiation between NS and NNS in 
language learning environments using the electronic media. In recent years, several papers have 
examined the impact of video-conferencing on interaction between NS. Suh (1999), for example, 
tested the media-richness theory (MRT) which predicts communication will take place more 
smoothly in information abundant media. To do this he compared decision quality, time, process, and 
outcome satisfaction of two tasks, completed through four media: text, audio, video and face-to-face. 
Suh’s results showed no significant differences in any of the four measures between face-to-face 
interaction and video. There was a significant difference for process and outcome satisfaction, with 
more satisfaction resulting from the intellective task. However, there was no interaction between task 
and media, so this could be an inherent characteristic of the task rather than the medium.  
 Muhlfelder, Klein, Simon and Luczak (1999) compared the influence on trust between two 
media, face-to-face and video, for thirty-two participants. Upon completing the assigned 
collaborative task through the two media, participants completed questionnaires evaluating the levels 
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of trust they exhibited of their interlocutor. Results showed no significant differences in the means 
quantifying participant trust, but find differences in standard deviations were found, for which the 
researchers claimed that when participants met for the first time, video-conferencing had a negative 
effect on their ability to gain a clear and detailed picture of the person, and thus, this medium has a 
negative impact on the origin of trust because it reduced the accuracy of assessment when compared 
to face-to-face situations.  
 Although much of the research of SLA and video mediated technology has involved an 
examination of dyadic interaction, Crede and Sniezek (2003) compared groups of three interacting 
face-to-face or via a video-conferencing system. They used a jig-saw judgment task where the 
solution required the pooling of information, one part of which was held by each triad member. The 
researchers compared fourteen variables measuring the group judgment processes and outcomes for 
each of the two media. All but two measures proved to be equivalent. Confidence in the groups’ final 
outcome was lower for the video-conferencing context, but was more appropriate relative to the 
solution (the number of parking tickets issued per year at a university campus), and face-to-face 
groups were found to be more likely to improve on their best individual solution. These results led 
the authors to conclude based on the measurements they took, ‘that computer mediated group 
decision-making closely approximates face-to-face interaction’ (2003, p. 894). 
 Reporting three experiments, O’Malley et al. (1996) described how they compared 
different interaction conditions in video-mediated interaction. The first experiment compared the 
results of the lack of direct eye-contact with the results of a direct eye-contact condition. In many 
video-conferencing systems, including the system used in this study, the camera is mounted on the 
top of the television. This results in the impression that the interlocutors are not looking directly at 
one another, as their gaze is on the screen rather than the camera. Results showed that there was no 
effect for medium on task performance; however, there were more turns and words exchanged in the 
eye-contact condition. There was no significant difference in the number of interruptions. The 
conclusion was that turn-taking information was being lost through the lack of eye contact.  
 Their findings also showed that a close-up ‘head only’ image size produced significantly 
more turns and words than the head-and-shoulders image. This, they argue, is evidence that ‘subjects 
were using cues mainly from the face (e.g. gaze, expression, lip movements)’ (ibid. p. 182), rather 
than more global cues like posture and gestures. In time-lag conditions, a characteristic of standard 
video-conferencing equipment, Dyads were significantly less accurate in the outcome of their task 
and produced significantly more interruptions. And a regression analysis showed that ‘the higher the 
level of interruptions, the less accurate the performance of subject pairs’ (p. 186). 
 In summary, research into video-mediated interaction between NS-NS has shown that 
there are quantitative differences between face-to-face interaction and video-mediated interaction. 
Although the results of some measures show the conditions are comparable, differences in 
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 satisfaction with the outcome of the interaction, the ability to gauge the character of interlocutors and 
the negative impact on interaction when time-lag or the lack of eye-contact were present was also 
demonstrated. These findings were considered in the design of this research as the equipment used 
did not facilitate direct eye-contact, and time-lag was often noticeable. 
Second language learning, interaction and video-conferencing 
 Research into the video-mediated interaction in a second language learning context is 
mostly limited to descriptions of use in the classroom (such as, Adachi, Oshitani and Oofuji, 1999; 
Field, Sheppard and Fegan, 2002; Hiraga and Fujii, 1994; Miyazaki, 2001). The little research 
published on interaction has not been very promising for video-conferencing as a medium for 
learning. Field et al (2002) report interaction between Japanese and English non-native speakers 
over three sessions. They observed that: 
Evidence from the video tape of the three sessions, suggests that opportunities for 
negotiation were missed. Students frequently indicated misunderstanding, requested 
clarification, and confirmation…. However, many of these triggers were not 
responded to, and this may be attributed to the physical distance between the students, 
and the camera and monitor, the time lag, or the group seating. (p. 71) 
  
Another study conducted in Japan (Hasegawa, 2001) analyzed the number of turns and 
number of words between Japanese NS and NNS. The task required an opinion exchange regarding a 
video both groups watched. Hasegawa found that Japanese NS produced fewer turns and words than 
the non-native speakers. This was attributed partly to the Japanese inability to debate aggressively; 
although, it was also suggested to result from the difficulty encountered to time turns because of 
time-lag, and from non-verbal cues which could not gained from their non-native interlocutors. 
 The small number of studies conducted to date demonstrates that negotiation is difficult in 
video-mediated communication. However, as argued above, one of the conditions for language 
acquisition to occur in a communicative context is for negotiation to take place. On the face of it, 
simply connecting NS and NSS in a relatively cost effective environment provided by 
video-conferencing tools should enable the teacher to draw on a wider range of teaching repertoire 
and pedagogy, but if we are to adopt this technology and benefit from what it could bring to the 
language learning classroom, we need to examine ways in which we can make its use more effective 
in fostering negotiation. We argue that the process of assigning tasks is one way to achieve this. 
Tasks and negotiation 
 The use of different tasks and conditions in the second language classroom to elicit 
differing levels of performance has been documented in the literature (e.g. Skehan and Foster, 1997, 
Robinson, 2001, and Sato, 1985). For example, Gass and Varonis (1985) compared the use of a 
one-way picture descriptions task, and a two-way jig-saw discussion task. The interaction was 
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analyzed for the number of indicators of misunderstanding, but they found no differences between 
the two tasks. In contrast, Pica et al. (1989), also counting indicators, found differences when 
comparing NS-NNS interaction in three tasks; an information-gap picture description task, a picture 
story jigsaw task and an information exchange discussion task. A chi-squared analysis showed 
significant differences in the frequency of indicators, with the information gap task producing many 
more. The jig-saw task had twice as many occurrences as the discussion task, but this was not 
significant. Modified output in response to the indicators followed the same patterns with more 
responses being made in the information gap task than the jigsaw and discussion tasks.  
 A third researcher to examine the influence of task on negotiation was Shehadeh (1999), 
replicated Pica et al’s (1989) study by examining performance of both NNS – NNS interaction and 
NS – NNS interaction on two tasks: a picture description task and an opinion exchange discussion 
task. The results were also similar, finding more indicators of misunderstanding in the picture 
description task. Only one study, Suh (1999), which compared task performances in 
video-conferencing, has been located to suggest that outcome and process satisfaction was higher for 
a jig-saw task than it was for a ranking activity. This difference was maintained across the four 
media tested in Suh’s study, thereby showing that differences in task characteristics remain constant 
across communication media. Other research (Muhlfelder et al. 1999) comparing the differences 
between face-to-face and video-mediated interaction has also shown that the loss of information 
across the video medium can have negative impact on communication. 
 However, the term ‘task’ attracts a variety of definitions in the literature. For the purpose 
of this study we chose to adopt Ellis (2003) synthesized definition of the literature, which highlights 
four ‘critical features’ for a task: a primary focus on meaning with an information gap, involving 
real-world processes of language use, and a clearly defined communicative outcome. Research 
results about tasks are somewhat conflicting but the evidence seems to suggest that different tasks - 
those which focus more on the exchange of accurate information, such as the picture description task 
- result in a larger number of negotiated moves. There is a need, therefore to consider whether these 
tasks can be used in the same way to promote negotiation of meaning, and language acquisition in 
video-mediated communication.  
 
Research Questions 
 As previously mentioned, much of the quantitative research which has looked into 
negotiation has dealt with dyadic interaction, with some studies looking at interaction between 
groups of three or four. However both types of studies, which have examined video-mediated 
interaction in second language acquisition, have used large groups. It is possible that the cause of 
lack of negotiation might be a result of the size of the group involved in the interaction, rather than 
the medium. It is important, therefore, to confirm that video-mediated interaction and negotiation 
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 can be fostered between large groups. 
Our first research question dealt with a comparison of task use in interaction with non-task 
based communication. Studies which have not utilized task-based interaction have reported that 
interaction was difficult to sustain, and negotiation of meaning rarely occurred (Field et al., 2002, 
Hasegawa, 2001). As mentioned, we predicted task-based communication would provide more 
instances of negotiation than would other forms of communication. 
 The second research question we addressed referred to the tasks which were able to foster 
negotiation, and are, therefore, most effective for language acquisition. Research has shown that 
closed-ended tasks (tasks with limited possible solutions) are more likely to induce negotiation than 
are open-ended discussion tasks, and in face-to-face interaction, different tasks produce different 
degrees of performance. This research also compared three tasks and compared the quality and 
quantity of interaction produced through their utility. 
Two hypotheses were proposed. 
H1: Task-based communication will provide more instances of negotiation in video-mediated 
communication, than would other types of communication. 
H2: Different types of tasks will produce different levels of negotiated moves in 
video-mediated interaction. 
 
Methodology 
 The research design was pseudo-experimental and included repeated measures. The study 
examined interaction between an intact class in a large private Japanese university and a group of 
volunteers in an American university. The conferencing sessions were held as part of a content-based 
class in which students were studying issues related to bilingualism, and thus one of the primary 
goals of the video-conferencing sessions was to deepen understanding around this topic. In addition, 
both groups had a second goal: the development of second language proficiency. 
Participants 
 In total, 19 participants took part in this study, 11 on the Japanese side, and 8 on the 
American side. The Japanese were enrolled in an elective course for Japanese returnees from 
overseas. Given that there were no enrolment restrictions on the course, the students themselves 
determined their status. As a result, language proficiency and the time previously spent overseas 
varied tremendously. For example, one participant had lived in Canada from around birth through 
age twelve, while another had spent one year in San Diego. Individual reasons for taking the course 
were very similar: participants wanted maintain their English proficiency, which on entry ranged 
from intermediate to advanced. Only two had experienced video-mediated interaction. 
 The US students were also returnees from Japan. Most had spent either one or two years in 
Japan as exchange students, language teachers or as missionaries. Unlike the Japanese class, these 
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students had volunteered to take part in the video conferencing sessions. Their second language 
(Japanese) proficiency also ranged from intermediate to advanced. As the US participants were on 
average older, and were products of an education system which we believed values the expression of 
personal opinion, we expected that the US-side would be more fluent in expressing ideas (ie 
Hasegawa, 2001), although none of the participants had experienced video-mediated interactions. 
Procedures 
 One-hour video-conferencing sessions were held with the same groups every second week 
over one term at 11:00 – 12:00am in Japan, and 7:00 to 8:00 in the US. VCOM video-conferencing 
equipment was used through an ISDN line. The television image was split into two with the remote 
participants shown on most of the screen, and the local side in small box one eighth the size of the 
full image in the bottom right corner. In both cases a single 360 degree microphone was used. The 
quality of the microphone and the bandwidth required were such that the microphone needed to be 
directly in front of the speaker for the remote group to be able to clearly hear what was uttered by the 
other participants.  
 Several variables identified as influences in video-mediated interaction were controlled. 
The first was the use of language. Considering that the goal of each location was second language 
improvement, in addition to socio-linguistic development, it was deemed necessary that 
opportunities to use both languages were available. For three sessions, it was agreed that half of the 
interaction would be in English and the other half in Japanese. Explicit requests to change languages 
were made at appropriate times during a session. A second variable was teacher involvement, which 
has been shown in other IT learning environments to influence interaction (Levy, 1997, Warschauer, 
2000). Therefore, it was decided that teacher involvement would be limited to the beginning and end 
of the sessions, and teachers would not take part in the interaction. 
 In order to answer the research question, the independent variable for this experiment was 
set at task type, and so for each of the sessions a different task was used. Each of the tasks is defined 
in terms of Ellis’ (2003) criteria and is summarized in Table 1. The first session was used as a control 
(base-line session); the students were left to interact freely, with no externally determined 
requirements for the use of language (Japanese or English) or task conditions imposed.  
The tasks designed for the remaining three sessions were predicted to foster interaction as 
well as the content goals. All three were designed with the same conditions. Information was split 
between the participants to make 2-way tasks. The outcomes required by the performance of the 
three tasks were also very similar; all required an oral output, and had an open scope (no limitation 
on the possible solutions). The differences in tasks focussed on the input and the processes required 
for completion. The task used in the second session was an exchange of information (opinion 
exchange), designed so students had to draw on their experience to explain beliefs about language 
retention and attrition. The mode was dialogic, being between two groups (rather than between two 
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Table 1: Task Descriptions 
Session 
Task 
Type 
Input Conditions 
Resource Configuration 
Interactant 
Relationship 
Interaction Orientation 
2 
Opinion 
Exchange 
Experience 
Split 
Information 
2-way Required Divergent 
3 Jig-saw Written 
Split 
Information 
2-way Required Convergent 
4 Ranking Written 
Split 
Information 
2-way Required Convergent 
 
Session 
Process Outcome 
Gap Type Cognitive Mode 
Discourse 
Genre 
Medium Scope 
2 Information 
Information 
Exchange 
Dialogic Discussion Oral Open 
3 
Information/  
Opinion 
Explaining Dialogic Discussion Oral Open 
4 Opinion 
Exchanging 
Options 
Dialogic Argument Oral Open 
 
In the third session, the task increased in complexity (Robinson, 2002; Skehan, 1998), to 
meet the content demands. The input of the jig-saw task was a passage from a university text on 
language retention and attrition (Baker, 1996). The participants were required first to explain the 
content of the passage to one another and then to discuss the differences and similarities. The final 
session used a ranking task. A list of ten causes of language attrition was created from the same text 
used in session two. The two sides were required to decide on the five most important factors of 
language attrition. During the conferencing session, each side attempted to persuade the other side 
that their five choices were best. The required outcome of the task was agreement on the important 
factors. This task also differs from the others in that the video-conferencing session also became a 
task-repetition. 
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Analysis 
 The data was collected from three sources. The first was a video of the interaction taken 
from the video-conferencing screen. The second and third sources were digital video recordings of 
the classrooms on both the American and Japanese sides. This data was converted into computer 
sound files (.wav) and then transcribed at half speed with the software digital voice editor. 
 The data coding followed Varonis and Gass’s (1985) method of interaction analysis. This 
first requires a trigger, T, where there is some break down of communication. This then is followed 
by an indication, I, that there is some kind of problem with the interaction. The indication of 
communication breakdown is then responded to, R, with some sort of an attempt to repair the 
problem. It is important to point out here that without some kind of introspective analysis, the 
identification of triggers can only be through the indicators. An analysis is made for the triggers for 
which there is an indicator, and counted for the origin of the trigger is counted, Japan or the United 
States, and the language of the trigger, Japanese or English. 
The indicators are also counted and coded for the language. Additionally, they are encoded 
for type of indicator. Pica (1988) identifies three categories of indicator, the first is comprehension 
check, where the producer of the trigger checks if the interlocutors understand. A second is a 
confirmation check where the listeners confirm that they have understood correctly, perhaps in the 
form of a recast. The third indicator is a clarification check which requests the speaker to repeat or 
reformulate a response. A fourth ‘silence’ indicator is also added to this analysis, as long periods of 
silence between learners are often indicators of a communication breakdown. 
A second count and classification is made for the responses to the indicators. The 
directions of responses are categorized, based on language and participant. The group to group 
nature of the interaction means that the response could come from the original participant as either a 
repetition or reformulation. However, it is also possible that another participant on either the same or 
the other side could provide a response. The various counts and subcategories are shown in Table 2. 
The statistical analysis used to make comparisons between task negotiation counts is made with 
chi-squared tests. 
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Table 2: Classification of triggers, indicators and reactions 
Tr
ig
ge
r 
Category Sub- 
category 
In
di
ca
to
r 
Category Sub-category 
R
es
po
ns
e 
Category Sub- 
category 
Producer 
Japan 
Language 
Japanese Language  
US English  
Language 
Japanese 
Type 
Comprehension Responder Producer 
Confirmation Producer 
side 
English 
Clarification 
Silence Other Side
 
Results 
 The results, summarized in Table 3, highlight that there was a significant difference 
between the different tasks and the occurrence of interaction, and that there was a significant 
difference in the counts indicators (χ² = 12.82, d.f. = 3, p < .01), and also in the numbers of 
responses (χ² = 12.13, d.f. = 3, p < .01). A closer examination of the frequencies showed that the 
opinion-exchange task generated a much larger number of negotiation moves than did the other three 
interaction conditions. The other two task conditions produced more negotiations than that of the 
non-task base line condition produced in session one but these differences were not significant. 
 
Table 3: Negotiation Counts for Triggers, Indicators and Responses 
Session Task-type Indicators Responses 
1 Base-line 10 10 
2 Opinion Exchange 29 27 
3 Jig-saw 12 10 
4 Ranking 17 17 
 χ² 13 12 
 P <.01 <.01 
  
The fine-tuned counts of each measure were converted to percentages to enable 
comparison across the sessions (Table 4). The origin of the triggers showed very little variability, 
with the majority coming from the U.S. side, 67% with a standard deviation of 3%. The language of 
the trigger showed a similar trend at 66%. However, this result demonstrated a larger degree of 
variability with a standard deviation of as much as 20%. 
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Table 4: Origin and Language of the Triggers 
Trigger 
 Origin Language 
Session Japan % U.S. % Japanese % English % 
1 3 30% 7 70% 3 30% 7 70% 
2 9 32% 19 68% 11 39% 17 61% 
3 4 33% 8 67% 1 8% 11 92% 
4 6 38% 10 62% 9 56% 7 44% 
Average  33%  67%  33%  67% 
St. Dev  3%  3%  20%  20% 
  
The fine tuned analysis of the indicators, Table 5, shows that more indicators were in 
English (56%), but this had a large variability across task (S.D. = 20%). The type of indicator also 
showed variability across the interaction condition, with a large most of the indicators being either 
confirmation (36%, S.D. = 33%) or clarification checks (40%, S.D. = 29%). The control data in the 
first session and the ranking task, however, produced the majority of the comprehension checks, and 
the opinion exchange and jig-saw task providing a greater proportion of clarification moves. 
Confirmation of meaning was relatively consistent across the four tasks (18%) with relatively low 
variability (6%). Silence was rarely taken as an indicator of a breakdown of communication and only 
occurred four times (4%) in the data. In addition, two of those instances were falsely identified as 
misunderstandings, when the participants were taking time to think out their responses. 
Table 5: The language and type of indicators 
Indicators 
 Language Indicator Type 
Session Japanese English Comprehension Confirmation Clarification Silence 
1 6 60% 4 40% 7 70% 1 10% 2 20% 0 0%
2 7 26% 20 74% 0 0% 6 21% 21 72% 2 7%
3 3 25% 9 75% 2 17% 3 25% 7 58% 0 0%
4 9 60% 6 40% 10 59% 3 18% 2 12% 2 12%
Average  43%  57%  36%  18%  41%  5%
St Dev.  20%  20%  33%  6%  29%  6%
  
The third stage of negotiation is the response to the indicator. A comparison between the 
total number of indicators and responses shows 94% of the indications of a problem in 
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 communication were responded to in some way, although they were not all responded to by the 
producer of the trigger. Just under half of the responses were located at the remote side (38%, S.D. = 
21%). This high count is mostly due to responses to comprehension checks. These were all resolved 
with out further interaction as the respondent indicated they understood. Once the 19 comprehension 
checks are removed, we find that six of the opportunities to resolve a communication break down 
were solved at the remote end through translation, or repetition by other group members. It is 
possible that there were more instances of this which were not picked up by the microphone or video 
cameras. Of the remainder, a small number were responses from other members of the group on the 
local side (5%, S.D. = 6%), and the rest from the producer of the interaction (47%, S.D. = 23%). The 
language of response resulted in very similar percentages to the trigger and indicator with 37% (S.D. 
= 12%) in Japanese and the remaining 63% (12%) in English. 
 
Table 6: The language and origin of responses 
Responses 
 Language Responder 
Session Japanese English Producer Local Side Remote Side 
1 4 40% 6 60% 3 30% 0  0% 7 70% 
2 11 41% 16 59% 21 78% 0  0% 6 22% 
3 2 20% 8 80% 5 50% 1 10% 4 40% 
4 8 47% 9 53% 5 29% 2 12% 10 59% 
Average  36%  63%  46.80%  5%  47% 
St. Dev  12%  12%  23%  6%  21% 
 
Discussion 
The first hypothesis, which claims that the task-based interaction will provide more 
instances of negotiation than the base-line data was partially confirmed. It is clear from the results 
above that the base-line interaction fosters little negotiation. Of the ten instances of interaction, 
seven were comprehension checks, all which were responded to affirmatively. Each of the three 
task-based sessions produced more instances of negotiation; however, only one of the tasks produced 
significantly more instances than the base-line offered. The data therefore, shows that some tasks 
will foster significantly more interaction than other task. This leads us to our second hypothesis. 
 The second hypothesis predicted that there would be differences between the individual 
tasks. This was confirmed with all three negotiation moves, which highlighted that the opinions 
exchange task produced significantly more negotiation exchanges than the other two tasks. Previous 
researchers (Pica et al. 1989, Shehadah 1999) predicted that a closed-task, with a single possible 
solution would more likely foster interaction. We decided to compare three open-tasks (task with 
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more than one possible solution) as the content-based goals of the class needed to be considered in 
our pedagogy, as well. A comparison of the different task categories showed that perhaps the 
divergent characteristic of the task, where participants are not required to converge on one agreed 
solution, was fostering negotiation. A closer examination of the data showed that the lack of 
structure to the task may also have assisted the negotiation between the participants in the 
video-mediated interaction. There is some indication that this was related to the language proficiency 
of the learners. When they were less able to predict what the interlocutor was likely to say then they 
were more likely to misunderstand the message and initiated negotiation. 
 There are several other reasons that may account for why two tasks failed to provide more 
negotiation opportunities. The first is that as the participants adjusted to the video-conferencing 
interaction, they might have developed more culturally sensitive face-saving comprehension 
strategies for the third and fourth session. However, we argue that this is unlikely as there were no 
trends to suggest fewer negotiation moves as the participants gained more experience in the medium. 
A second possible explanation was that for the second two tasks, because of the limited time 
available, the participants were unable to complete either the jig-saw or the ranking task 
comprehensively. Unfortunately, this did not force the negotiators to agree on a single solution; 
instead it resulted in reduced negotiation.  
A third reason identified was that the participants were avoiding potentially 
face-threatening or difficult negotiation. This was evident in off-task communication. On several 
occasions during the task, participants became sidetracked and had lengths of conversation which, 
although were related to the topic, were not task-related. In such cases, the NS-NNS interaction 
seemed to become more important than the task. Thus, using Ellis’s framework, we were unable to 
sufficiently identify the reasons why the opinion exchange task succeeded in promoting more 
negotiation than the other tasks. The results have, however, revealed that some tasks are more 
successful in eliciting negotiation in video-mediated interaction than others.  
How, then does the interaction measured in this study compare to that in face-to-face 
studies? In total, comprehension of meaning was negotiated 58 times in a period of four hours, a rate 
of one negotiation every three and a half minutes. When comparing this figure to second language 
face-to-face interaction studies (Pica 1987; Pica et al. 1989; Van den Branden 1997; Shehadeh 2001; 
Rulon and McCreary 1986; Iwashita 2001) we found a range from one interaction every twenty 
seconds to one every five minutes with a median sample of 0.83 – 1.38 negotiations a minute. 
Comparatively, video-mediated interaction is more limited in negotiation opportunities than 
face-to-face interaction. Many of these results were from closed-ended information gap, and jig-saw 
tasks, which have been shown to be more effective negotiation facilitators. Three previous studies 
provided figures that could be utilized for comparison with open-ended discussion type tasks as 
completed in these video-mediated interactions. Pica et al. (1989) failed to provide the time taken, 
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 but found that negotiation acts accounted for 13% of the total dyadic interaction; Rulon and 
McCreary (1986) found a negotiation every 1.71 minutes; and Shehadeh (2001) found negotiation 
occurring every 3.33 minutes. Our study found that for the three open-ended tasks, negotiation took 
place once every 3.1 minutes. Although the negotiation rate is not as frequent as face-to-face 
interaction, it is within the range of the two previous samples. This comparison provides evidence 
that task-based video-mediated interaction approached that of face-to-face interaction, where 
non-task based interaction does not, and indicates that with appropriate task-based pedagogy, 
video-conferencing can provide a suitable environment for NNS to interact with NS for the 
promotion of language acquisition and proficiency, amongst other goals. We suggest, however, that 
these results need to be replicated for closed-ended tasks, to confirm that the same patterns are 
observable. 
 An additional analysis based on the counts of the origin of the trigger and the language of 
the negotiations was also undertaken. 67% of the triggers originated from the U.S-side. Adopting the 
premise that comprehension checks are equal, where the indicator also is produced at the local side, 
this suggests that the Japanese-side was initiating negotiation through indicators much more A 
possible explanation for this is cultural difference; in our case, the Japanese-side of the interaction 
was more willing to initiate negotiation. This may be related to the Japanese belief that the English 
language is more direct and requires less ambiguity in construct, supporting sociocultural theorists 
(Siegal, 1996, Field, 2002), who believe that the Japanese and English language cultures are very 
different and require different strategies for effective communication and learning. Of course, we 
may be overlooking the possibility that the U.S-side were culturally adept, deferring to a perceived 
belief of the stereotype of a non-confrontational Japanese society. From this small sample, however, 
it is difficult to determine if this is a culturally specific characteristic, or a variable specific to the 
‘small culture’ (Halliday, 2000) for this particular group of returnees. 
 
Conclusion 
 The data from this study has partially confirmed the first hypothesis which predicted that 
task-based video-mediated interaction would produce more instances of negotiation than would 
non-task based interaction, as the evidence highlighted the tendency for increased negotiation by 
providing significantly more interactional indicators than was found in the base-line sessions. In 
other words, as we previously observed with many video-mediated sessions, the mere provision of 
the tools provided little opportunity for native speaker-non native speaker negotiation limiting 
opportunities for language-acquisition. To promote language acquisition through interaction and 
negotiation, a task-based pedagogy needs to be considered.  
This is also related to the second hypothesis which proposed that different tasks would 
foster different levels of negotiation. This was confirmed, with the same divergent information 
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exchange task: Open opinion exchange tasks significantly increased negotiation. Both jig-saw and 
ranking types tasks were also found to promote more negotiation than base-line sessions in the raw 
data, however, a statistical analysis did not show any significant difference between these latter 
tasks. 
 The results for this study suggest that language learning may have taken place at the same 
level as face-to-face interaction in at least one session, demonstrating clearly the crucial planning 
component of the tasks before video-mediated interaction can foster negotiation, which is an 
essential element for language acquisition. The other goal for our classes was the content 
component: Deepening understanding of socio-linguistic issues, in particular language attrition. We 
believe that this goal was mostly attained because we were able to manage language components of 
the video-mediated sessions.  
 A further analysis of our data discovered that during task-based interaction, the negotiation 
rates for similar types of tasks increased to frequencies within recorded face-to-face range.  A 
task-based video-mediated interaction has, therefore, the potential to provide an environment 
through which target language use and acquisition can occur through opportunities to interact and 
negotiate with native speakers of the target language.  
It is recognised that these results cannot be generalized to all language learning contexts. 
First, the study involved an intact class of students enrolled in an elective class on the Japanese-side, 
and of volunteers on the U.S-side. That is, there was no random selection of participants. A further 
concern is that the participants were all returnee students, having mostly spent a number of years 
living in target-language communities. Therefore, we are careful not to claim that these results can 
be extended for lower level learners. The higher language proficiency may have enabled the students 
to free up learning resources to deal with the content and the tools of interaction. Thus, they were not 
experiencing increased demands on their learning repertoire and were able to apply strategies to 
manage the three environments: the target language, the content, and the tool of instruction.  
 Although cultural elements can also contribute to video-mediated interaction 
indicators, we were surprised to find our initial expectations, that English native-speakers would 
contribute more to the negotiation, were not supported. This was attributed to two factors: the higher 
level of proficiency of the U.S-side, which reduced the need for negotiation during comprehension 
checks; and to the willingness of the Japanese-side learners to initiate negotiation. The cultural 
element of task-based video-mediated interaction needs further consideration in light of this result. 
Finally, what remains crucial for successful second language acquisition in video-mediated 
conferences is the task, which is designed to facilitate interaction and negotiation between the 
interlocutors. If it is accepted that second language acquisition can occur in the interaction of a 
communicative event, then open-ended exchange tasks provide exciting opportunities for second – 
or third – language learners. Although we found the type of task imperative in this process, we need 
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 to continue to analyse video-mediated learning and interaction, understand its potential empirically, 
and provide effective opportunities for students to acquire new knowledge and proficiencies. 
Continuing empirical evidence can inform curriculum designers, and teachers, about effective 
pedagogy for video-mediation, and how the tools can facilitate greater opportunities to extend 
learning when specific conditions are applied. 
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Task performance, language learning and video conferencing: An experiment in 
across-boarder collaboration 
Chris Sheppard, International Christian University 
Yoshikazu Kawaguchi, Waseda Univeristy 
 
The advent of new technology offers new possibilities for the language teacher. Where previously 
foreign language students’ contact with native language speakers has been limited to the classroom, 
now it is possible to tele-communicate with native speakers located in their native countries. 
Video-conferencing is one such example of this “cross-border” communication.  
Video-conferencing, like any other media, has advantages and disadvantages with its use 
in the Foreign Language (FL) classroom. In an FL context, learners are unable to gain necessary 
contact with the target language (TL) easily. On top of this, considering the large numbers of 
students in each class, the language used in even the most communicative of classrooms is extremely 
limited to that context, perhaps influencing the language acquisition processes negatively. Long 
(1991) recognizes these problems, and insists that classroom language learning tasks have real world 
authenticity, that is that the task simulate precisely what the learners would actually need to do in the 
real world. Ellis (2003) suggests that while this real world authenticity is important, for language 
learning ‘interactional authenticity’, where tasks provide an authentic language exchange, is what is 
actually required.  
In FL contexts, the language learning often speak the same first language, making this 
interactional authenticity difficult to create. The reason being, that only communication in their first 
language can be truly authentic. Thus, learners are usually resigned to the fact that communicative 
activities are completed, not because of the need for communication, but because of the common 
language learning goal. 
The video-conference enables the teacher to bring authentic communication into the 
classroom. In addition to providing learners with the opportunity to interact with native-speakers, or 
other non-native speakers with different first languages, it allows the learners to come into contact 
with people from different parts of the world (or country) who have different experiences, values and 
beliefs. This authenticity provides a real depth to the language learning classroom and brings 
‘cross-border’ communication into the language classroom. 
 However, the student, the language teacher and the curriculum designer cannot introduce 
this technology into the language-learning classroom blindly in the hope that it will bring the 
holy-grail of authentic communication as there is at yet little evidence that this new technology can 
be used as a tool to achieve the ever important learning goals. This paper examines the possibilities 
for cross-border video-conferencing in the language classroom, and evaluates its utility in the 
language learning curriculum. First a critical review of video-conferencing is provided, followed by 
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 a suggestion for the use of a task-based framework. Next the use of the video-conference in this 
context is evaluated through a pseudo-experimental design, beginning with the description of the 
methodology. The results are discussed and a conclusion given with reference to the possibilities of 
using a task-based approach with video-conferencing in cross-border communication. 
 
The Utility of Video-Conferencing 
In spite of the advantages described above, research examining the use of this new 
technology as a medium for interaction in distance communication does not provide optimistic 
reports. Much reported in the literature has examined learner reactions to the introduction of the new 
media into business and educational. Panteli and Dawson (2001) investigated the use of the video 
conference for oil rig workers in the North Sea, to determine if video-mediated meetings could 
replace expensive face-to-face meetings. They cited participants who were using the 
video-conferencing system (VCS) on their study found that: 
I do feel that if you want to get some of this chemistry going or you want to start to develop 
a rapport with people, I don’t think you are going to get that on a video-conference process. 
(2001, 97) 
The interviewee continues to say that for the business meeting required, often the meeting will 
contain some face-threatening content, which requires face-to-face time and effort to repair and 
strengthen relationships. Thus ‘when a meeting involves participants were trust and rapport are yet 
to be established then the use of VCS could prove problematic.’ (p. 97). 
The results of another study (Muhlfelder et al., 1999) into the role of trust in 
video-mediated communication supported Panteli and Dawson’s claim. In an experimental study 
which compared face-to-face and video mediated interaction when engaged in planning an overseas 
university visit. The conferencing session was the first time for the participants to meet. One of the 
participants, the stooge, took part in all session. The levels of trust obtained through the interaction 
were measured in post-session surveys. Results found that while the results showed no difference in 
mean, the video group did show ‘a highly reduced variability in their assessment of their 
counterpart’. This, they conclude, provides evidence that the medium hinders the participants’ 
judgment of character. 
Much of the research into this technological medium has examined participant attitudes to 
the use of the technology through distance education (Hall and Marrett, 1996; Katz, 2002; Carville 
and Mitchell, 2000; Freeman, 1998; Herder et al., 2002; and Annison, 2002). One of the advantages 
for video-conferencing is that it allows remote access to lectures given by experts. Hall and Marrett 
(1996) found that student teachers at remote sites did not feel that they were getting feedback and 
discussion time with their course tutors. Freeman (1998, 206) evaluated a video-mediated lecture 
course and found that respondents felt that ‘the remote students were disadvantaged’. He also found 
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through further analysis of the evaluation forms, that ‘student satisfaction with lectures and the 
subject were unchanged on previous years’ (209). Carville and Mitchell (2000) also found that 
students participating in video-conferenced lectures experienced negative reactions to the technology. 
They report ‘the students’ initial reactions were positive and the displayed curiosity and a 
willingness to try’ (47). However, once the students attempted to use this technology they authors 
reported that some of the participants reported experiencing headaches from participating in the 
remote lectures. Through the course, students at the remote end were able to develop strategies for 
dealing with this new medium for the delivery of information and although they finally expressed 
satisfaction with the course, this was qualified by comments like ‘it’s great, as long as I am not on 
the receiving end’ (45).  
Other researchers have examined the integration of video-conferences as part of a 
multi-media distance education course. Annison (2002) found that the feedback on the 
video-conferencing aspect of the course ‘has previously been scathing, but increased use had brought 
about grudgingly positive comments’. Again this seemed to come about as the participants learned 
strategies to deal with the new technology. Herder et al. (2002) attempted to integrate video-mediate 
communication into part of the course requirements. Groups who were located at two university 
campuses, in the United States and English, were required to complete a project related to 
engineering and design. After an initial video-conference to introduce the various group members, 
the researchers report ‘no group took up the opportunity’ (44) to take another ‘private group’ hour. 
Their analysis showed an average of just under three hours per week for e-mail use, and just under 1 
hour a week for both chat, and the more traditional telephone. Unfortunately the researchers did not 
examine the reasons why video-conference was rejected over other forms of computer-mediated 
communication, but it is clear that it was not the medium of choice. 
 Finally, Yatz examined reasons behind differing attitudes towards distance learning 
through video-conference lectures. They found that: 
‘The results indicate that psychological attitudes held by students differentially facilitate 
efficient use of distance learning approaches. Satisfaction with learning, level of control 
of the learning process, and study motivation for distance learning are all positively 
related to the students’ preferences for structured distance learning, whereas independence 
in learning is positively connected to students’ preference for the more open internet 
functionality.’ (2002, 2) 
Yatz, finds therefore, that video-conferencing is necessary in distance education for those learners 
more dependent on an external environment for their learning motivation. 
 In summary, it appears that the attitudes of the users of this commuter-mediated 
communication are not very positive. These range from the inability to develop relationships and 
make judgments about the interlocutor’s character, to the perception that video-conferencing 
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 disadvantages participants in remote lecture locations. There are also some indications however, that 
after time participants are able to develop strategies to communicate more effectively. These 
difficulties in video-mediated interaction are also echoed in the limited literature reporting the use of 
video-conferencing in the second language classroom. 
 Hiraga and Fuijii (1994) surveyed participants after each of five sessions of a 
video-mediated class between Australia and Japan. They found a small but gradual increase from 
negative to positive for both a technological evaluation and the evaluation of the teacher for each 
consecutive session. This result replicates the findings of Annison (2002) and Carville and Mitchell 
(2000) that participants develop strategies to deal with the new environment, which in this case is 
reflected in the improving evaluations. Hasegawa (2001) obtained comments resulting from a 
discussion between exchange students and Japanese students though Japanese. Four of the six 
Japanese participants indicated that they had difficulty in their interaction with the non-native 
speakers which was a result of video-mediated interaction. They made comments that they were 
unable to determine who was talking, and that the time-lag made the communication difficult. 
Another comment was that it was difficult to gain non-verbal information through the video-screen. 
The problem with the time-lag associated with the video signal has been shown to be detrimental to 
the quality of communication. In a comparison of video-mediated and face-to-face interaction, 
O’Malley et al. (1996) found that when two native-speakers complete a simple one-way map-task, 
where one participant explains the route to another, there are significantly more deviations in the 
route when there is a time-lag condition, to when there is not. 
Miyazaki (2001) also presents participants reports as to the difficulty in interaction 
between native-speaker Japanese and non-native learners of the language, in one to one interaction 
using TeleMeet, computer desktop video-conferencing software. He found that 45% of the 
interactants indicated they had difficulty with the sound. Miyazaki also found however, that 30% of 
the participants recognized no such problem with the interaction. Another promising finding is that 
just under 80% of the native speaker participants indicated that they would like to continue using 
TeleMeet in the future. 
The review of the limited research above illustrates to us the difficulty of adopting this 
media into the language learning classroom. Reports from language learners have shown that for this 
context the time lag and sound quality provide hurdles to its effective use. The question then is can 
video-conferencing be utilized in the classroom to assist learners to develop their language? We need 
to provide an environment in which language learning can take place. Field, Sheppard and Fegan 
(2002) have suggested that one of the ways that video-conferences can be organized to provide the 
students opportunities to prepare in a task-based environment. In addition, this research has not been 
focused in a cross-border communication context. This paper describes research focused on the use 
of tasks in cross-border video-conferencing, and whether or not tasks increase the utility of this 
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media for second language education. 
 
Tasks and Language Learning 
 
Many of the dimensions of Task based learning have had considerable support in the 
literature and a discussion of some of the more relevant studies follow. 
According to Skehan (1998) our language is able to develop in one of three ways, in 
accuracy, complexity or in fluency. Improvement in accuracy takes place through being able to 
produce forms with greater precision, although improvement is not always a sign of development. 
This is illustrated in Kellerman’s (1985) theory suggesting there is a U-shaped developmental curve. 
This is where learners often produce an item correctly, such as the past tense of an irregular verb. 
They then learn the rule which governs its production  but apply it incorrectly to the irregular verb. 
Finally they learn the verb is irregular, and again produce it correctly. Other examples are the well 
documented development sequences of question and relative clause construction, where the learner l 
passes through several stages before reaching the target understanding.  
To produce more complex language learners need to attempt to reorganize some aspect of 
their interlanguage. This process of restructuring is the second necessity for the development of 
language (Skehan, ibid.).  
The third way language develops is through fluency, which relates to the accessibility of 
language. Anderson (1982) proposes a single dimension of linguistic knowledge. At one end of the 
scale is declarative knowledge, where a learner can state a rule or knowledge, but then through skill 
learning, this knowledge gradually becomes ‘procedural’ knowledge, becoming automatic and fluent 
at the other end of the scale. This model has also been applied to language learning (e.g. de Bot, 
1995) and it describes the process of developing fluency as ‘proceduralizing’ knowledge. 
Language performance can develop and vary along any one of these three dimensions. 
However Skehan (1998) and Skehan and Foster (1997) claim that they each dimension competes for 
our attentional resources. The implications of this are that learners are only able to improve the 
dimension which they are currently focusing attention on If other task-demands place too much of a 
burden on attentional resources, then language improvement will not take place. VanPattern (1990) 
supports this idea when he claims that as a general strategy, learners will pay attention to the content 
of a message before they allocate resources to form or other aspects of language proficiency. 
In video-conferencing, the time-lag, the difficulty of  obtaining contextual and non-verbal 
cues and inferior sound quality may take attentional resources away from our learning capacity. This 
study attempts to determine if fluency, complexity or accuracy improvement does take place in 
video-mediated communication. 
 
58 
 Tasks and the development of Accuracy, Fluency and Complexity 
In order to keep attention focused on the improvement of language, we need to ensure prior 
to the video-conferencing session that the task-demands are well within the resources of the learner. 
Two ways of reducing task-demands are providing preparation time and task-repetition. Research 
into the effects of task repetition on output so far have been mixed, with Ellis (1987) showing 
accuracy improvements, Crooks (1989) showing complexity improvement, and Mehnert showing 
fluency improvement. This has lead researchers to investigate related variables and planning in 
second language production. Foster and Skehan (1996) attempted to examine the effect of different 
types of planning (no planning, un-detailed and detailed planning) on three task types: a decision 
making task, a personal task and a narrative. Findings showed increases in fluency for the planning 
conditions over no planning as measured by pauses and total silence across all three of his oral tasks. 
However, there was no significant difference apparent between the two planning conditions. The 
number of clauses per t-unit showed a steady increase across the three tasks under no planning, 
un-detailed planning and detailed planning conditions. Accuracy also showed improvement for the 
un-detailed planning over the detailed planning condition for the personal and decision tasks. Thus 
their findings were that  focused planning improves complexity of response and un-focused 
planning improves accuracy. In a later study, Foster and Skehan (1999) examined different sources 
of planning by comparing a no-planning condition with individual, group and teacher-fronted 
planning. Using a ranking, they determined that individual planning was superior to no planning for 
complexity. Teacher fronted planning showed significant improvements for accuracy over all other 
groups. It was also found that participants in the group planning condition were less fluent in their 
production than those in the individual condition. Yuan and Ellis (2003) suggested that the reasons 
for the variability in results was that on-line planning was not accounted for, and designed a study 
which compared performance on a narrative task between a non-planning group, a pre-task planning 
group (10 minutes) and a on-line planning task (with unlimited time available to complete the task). 
Pre-task planners were more fluent than on-line planners. Both planning conditions showed greater 
increases in clauses per t-units, but only the on-line condition showed increases in accuracy. 
The results of these three studies show that the focus of attention during the planning stage 
is very important. Other studies have examined other variables. Wigglesworth (1997) compared the 
interaction of learner level and task difficulty when he provided learners with the opportunity for 
one-minute planning and found that then high level learners were more likely to produce more 
accurate performance with complex tasks. Unfortunately other measures were not compared with an 
appropriate statistical test and the results are not reported here. Finally, Skehan and Foster (1997) 
looked at the influence knowledge that post-task public performance was required had on 
performance and predicted that it would have an influence on accuracy. However this only was 
shown to be true for their decision making task. They did show that, increases for accuracy, 
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complexity and fluency depended on the task. Another finding was that planning produced greater 
effects the more cognitively demanding the tasks were. Generally results have shown that the 
interaction of variables in task performance is very complicated, but there is usually some positive 
effect for planning on task performance measures. Whether this is in accuracy or complexity 
however, depends on the focus of attention during planning and the complexity of the task.  
Ortega (1999) used introspection to determine what the participants were actually doing 
during preparation. He found planning ‘can promote an increased focus of form by providing space 
for the learner to devote conscious attention during pre-task planning to formal and systematic 
aspects of the language, (1999, 109). Thus, it is possible that pre-task planning will free up resources 
in the same way to enable improved performance during video conferencing. 
 Repeating a task is another way to enable learners to free-up resources for 
video-mediated task-performance. There has been considerably less research into the influence of 
repeating a task on performance. Arevart and Nation (1991) compared fluency performance on a 
four-three-two task, where the time provided to complete a task is reduced for each repetition. They 
found that each repetition did result in an increase in fluency. The researchers did not investigate 
complexity or accuracy however. Lynch and Maclean (1999, 2001) in a qualitative description of 
five subjects’ performance on a ‘poster carousel’ where learners were required to repetitively answer 
questions from different interlocutors on a poster presentation , claimed accuracy increases. Again, 
quantitative measures of fluency, accuracy or complexity were not provided for this study. 
 Bygate (1996, 2001) did include these three measures when he compared the results of 
repeated performance of the same task and of different tasks and task types. He too found, like 
Nation ibid., that task repetition improves fluency. However, like Lynch and Maclean, there were 
also improvements for complexity and accuracy, but only on his interview task, and not the narrative 
one. Sheppard (2003) found that the opportunity to consider output through a stimulated recall task 
focused the learners’ attention on accuracy and as a result this significantly increased during the 
second performance. Fluency, as shown in all other studies also increased. Although the studies into 
task repetition to date, have been extremely limited in number, their results show that consistent 
increases in fluency and improvement in accuracy do occur under some conditions. 
 
Research Hypotheses 
This paper reports research which compared similar tasks performed under different 
conditions in second language video-mediated interaction. The research on task based learning 
summarized above lead us to four research hypotheses. If the results of investigating these 
hypotheses showed similar characteristics, we believed we could then infer that the limitations of 
video-mediated interaction are not taxing on the learners’ attention systems, and thus production is 
able to be pushed. The assumption that video-mediated communication is essentially the same as 
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 face-to-face interaction would also have been supported. 
 
H1: Task-based performance in video-mediated interaction will lead to improved levels of 
accuracy, complexity and fluency.  
 
H2: Opportunities to prepare tasks one week before hand will lead to greater levels of fluency 
over tasks which did not allow preparation. 
 
H3: Task repetition, one week previous to the video-conference will result in greater fluency 
than when tasks are not repeated. 
 
H4: Task repetition and task preparation will result in equivalent performance on all three 
measures. 
 
Research Methodology 
 
The research was conducted in an intact content-based Japanese class studying 
socio-linguistic issues related to their experiences. The particular topic selected for the interaction 
was the factors associated with language attrition. The video-conferencing sessions were held 
between this university class in Japan and Japanese language students in a state university in the 
United States. The goal of both sides was to improve their second language, so interaction was set to 
be half in English and half in Japanese. Teachers were present for the sessions, but made no 
contribution to the discussion during the task, other than to inform the participants it was time to 
change language. 
 
Participants 
In total, 19 participants took part this study, 11 on the Japanese side, and 8 on the 
American side. The Japanese were enrolled in an elective course for Japanese returnees from 
overseas. Because  there were no enrolment restrictions on the course, language proficiency and the 
time previously spent overseas varied tremendously. For example, one participant had lived in 
Canada from around birth through to age twelve, while another had spent one year in San Diego. 
Individual reasons for taking the course were very similar amongst the participants; to maintain their 
English proficiency. Participant language proficiency on entry ranged from intermediate to advanced. 
Only two had already experienced video-mediated interaction. 
The US students were also returnees but from Japan. Most had spent either one or two 
years in Japan as exchange students, language teachers or as missionaries. Unlike the Japanese class, 
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these students had volunteered to take part in the video conferencing sessions. Their second 
language (Japanese) proficiency also ranged from intermediate to advanced. As the US participants 
were on average older, and were products of an education system which we believed values the 
expression of personal opinion, we expected that the US-side would be more fluent in expressing 
ideas (ie Hasegawa, 2001), although none of these participants had experienced video-mediated 
interactions.  
Second language English data was analyzed for the four sessions, because only the 
Japanese-side English production was the subject of this experiment. Although eleven students took 
some part in this experiment, attendance in class was variable, with eight being analyzed from the 
first, seven for the second, five for the third, and eight for the fourth session. Only participants who 
took part in more than two sessions were included in the final analysis. 
 
Procedure 
Four one-hour video conferencing sessions were held over a period of seven weeks. A 
summary of the experimental schedule is shown on table 1. There were no task requirements or 
outcomes imposed for the first session where participants interacted freely with one another. The 
data from this base-line condition was used to determine language production characteristics in an 
uncontrolled environment. The second to fourth sessions were controlled through the use of tasks. 
These tasks were designed with the content-based course goals in mind, and required students to use 
content from various sources to meet the task outcomes. 
The three tasks are described in table three and use Ellis’s (2003) criteria. The task for the 
second session was an opinion exchange, where the participants described their own experiences and 
thoughts about language attrition and bilingualism. The orientation for this task was divergent, as 
participants were not required to produce the same outcome. The third session was a jig-saw task. 
The participants from either side were required to read two different passages explaining different 
aspects of language attrition. Then they explained the information to the other side and attempted to 
negotiate a definition of language attrition. The task conditions here were convergent. The final 
session was a ranking task where participants were required to select five of the most important 
factors influencing language attrition from a list in Baker (1996). They were to discuss their opinions, 
and attempt to persuade other participants their choices were the best. The task outcome was that 
they come up with a ranked list of the same five selections. All other aspects of the tasks were 
judged to be equivalent (see table one). 
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Table 1: Task Descriptions 
Session 
Task 
Type 
Input Conditions 
Resource Configuration 
Interactant 
Relationship 
Interaction Orientation 
2 
Opinion 
Exchange 
Experience 
Split 
Information 
2-way Required Divergent 
3 Jig-saw Written 
Split 
Information 
2-way Required Convergent 
4 Ranking Written 
Split 
Information 
2-way Required Convergent 
 
Session 
Process Outcome 
Gap Type Cognitive Mode 
Discourse 
Genre 
Medium Scope 
2 Information 
Information 
Exchange 
Dialogic Discussion Oral Open 
3 
Information/  
Opinion 
Explaining Dialogic Discussion Oral Open 
4 Opinion 
Exchanging 
Options 
Dialogic Argument Oral Open 
 
In order to examine the effects of task preparation in video-mediated interaction, the third 
session required preparation the week before the session, where the participants on the Japanese side 
read the article in class, and discussed the implications of it, first in small groups, and then in a 
teacher directed class discussion. Thus, they had the content of the article well under control by the 
time they began the video-conference task. The fourth session was a repetition of the task completed 
the previous week. Bygate (2001) found benefits in language production for tasks repeated eight 
weeks after the first completion. It was not felt, therefore, that the one week interval would overly 
reduce the effect of the repetition when the learners in the Japanese group selected the five factors 
they felt were most related to language attrition a second time. 
The sessions took place using an ISDN line, and VCOM video conferencing equipment 
with 29 inch television sets. The remote image was shown on the monitor, with the local image 
located in the lower-right corner, at one-eighth of the monitor size. The sessions were recorded from 
several different perspectives. Firstly, each of the participants was recorded individually with Sony 
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ICD-BP250 recorders. The classroom was recorded on both sides of the interaction using digital 
video-cameras, and each of the video-conferencing sound and images were recording by linking a 
video recorder to the conference monitor on both sides of the interaction. 
 
Analysis and measures 
The digital video tapes were uploaded into the computer and the sound files were 
transcribed into Japanese and English by native speakers of each language using the normal scripts 
for each language. As the pre-task activities were only completed on the Japanese side, the English 
production of these subjects was analyzed for fluency, complexity and accuracy. 
Research examining fluency, complexity and accuracy has used a large number of 
measures for each. Wolfe-Quintero, Inagaki and Kim (1999) cite 8 measures for fluency, 33 for 
accuracy and 33 for complexity for written language. Ellis (2003) lists 9 measures for fluency, 8 for 
accuracy, and 9 complexity measures.  
Mehnert (1998), who examined preparation time, used 13 measures in her study (5 fluency, 
4 complexity and 4 accuracy) and confirmed construct validity for the majority of these measures 
through a factor analysis, with only weighted lexical density loading  on fluency but not on 
complexity,. Sheppard (2005) also determined construct validity for the 22 similar measures 
employed. From these two studies (Mehnert and Sheppard) which examined the construct validity of 
three measurements, the highest loading variable for each of the three measures were selected. These 
were pruned words per minute for fluency, clauses per c-unit for complexity and error free clauses 
per clause attempted for complexity. A measure for lexical sophistication based on comparing the 
ratio of high frequency to low frequency words was also included as this did not load on any factor 
in Sheppard’s study, and it was thought that this would provide an indication of the academic depth 
of the conversation. This was calculated by using vocabulary software to count the tokens in the first 
thousand words, and then subtracting this total from the total pruned words. The remaining figure 
was the number of sophisticated words (words other than those from the 1000 word level). Finally 
the percentage of ‘sophisticated words’ to  total words was calculated. The fifth measure used in 
this study was the average length of turn in c-units. 
Eight counts and measures were taken from the data: pruned words, total speaking time in 
minutes, clauses, error-free clauses, c-units, total words in the 1000 word level, total pruned words, 
and the total number of turns. Pruned syllables were counted after all fillers, repetitions and 
reformulations had been removed. The total speaking time was calculated by summing all the 
speaking time for each individual, starting from when the speaker acknowledged receipt of turn, to 
the end of their turn, signalled by the end of phonation. This period was also counted as one turn. 
Total speaking time was calculated by a summation of this time. The number of clauses was 
approximated by counting the number of verbs in each sentence. C-units (Loban, 1966) were defined 
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 as, ‘utterances, for example, words, phrases and sentences, grammatical and ungrammatical, which 
provide referential or pragmatic meaning’ (Pica et al 1989, 72). The 1000 level words were counted 
using Nation’s (2004) vocabulary counting program. The total number of pruned words was counted 
in the same way as pruned syllables. 
 
Results  
Once the raw frequencies were counted, the appropriate ratios were calculated. The means 
and standard deviations for each of the measures are shown on table two below. An analysis of the 
kurtosis and skewness1 of the data showed that the data for the word frequency ratio and accuracy 
was not normally distributed. Considering that the cells were not balanced the non-parametric 
Kruskal-Wallis Test was used for these two measures. For the other three measures the hypotheses 
were tested with One-way ANOVA tests. Tukey’s Honestly Significant Difference Test was the 
post-hoc test used for a significant one-way ANOVA, and Mann Whitney Rank tests were used with 
the level of significance set at p = .01 to account for the multiple comparisons. Significance is set at 
p = .05 for all other tests. Each of the four measures is discussed in turn. 
The non-parametric Kruskal-Wallis test showed a significant difference in the lexical 
sophistication of output between the four sessions, χ²(3)=10.337, p=.016. Post hoc comparisons with 
the Mann Whitney tests indicated that session three produced a significantly lower level of lexical 
sophistication compared to sessions one and two, and almost significantly lower than session four.  
(session 1: Z = -2.78, p = .005; session 2: Z = -2.84, p = .004; session four: Z = -2.19, p = .028). All 
other comparisons were non-significant. The differences are summarized on table three 
The second measure was the length of turn. The one-way ANOVA found the different 
sessions producing significantly different lengths of turns (F (3, 27) = 6.09, p = .003). The post hoc 
tests showed that the source of this significance was that session two produced significantly shorter 
turns than the other sessions (Session 1: difference = 1.467, p = .019; Session 3: difference = 1.96, p 
= .005; difference = 1.56, p =.012). The other sessions did not show significant difference in their 
scores. 
                                                  
1 Here the data is defined as being normally distributed when the total data has 
kurtosis and skewness scores between -1.0 and 1.0. 
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Table 2: Descriptive statistics for the production measures 
Session 
Vocabulary 
Sophistication
Length 
Complexit
y 
Accuracy
Fluenc
y 
% of low 
frequency 
words 
C-units/
turn 
Clauses/ 
c-unit 
% Error 
free 
clauses 
Words/ 
Minute 
O
ne
 
Mean 7.56% 2.74 1.21 78.4% 102 
Std. Dev 1.46% 1.05 .19 13.4% 11 
Kurtosis .491 2.984 -1.673 -1.654 .881 
Skewness -.641 1.744 .525 -.259 .815 
Tw
o 
Mean 10.0% 1.27 1.23 79.46% 75 
Std. Dev 3.48%. .26 .25 14.0% 15 
Kurtosis -1.369 4.645 -1.793 .150 -1.703 
Skewness .806 1.933 .605 -.120 .450 
T
hr
ee
 
Mean 4.57% 3.23 1.81 70.4% 107 
Std. Dev 0.59% 1.22 .20 12.5% 52 
Kurtosis 1.669 .225 .579 .473 3.326 
Skewness 1.009 .549 .495 .835 1.798 
Fo
ur
 
Mean 11.4% 2.83 2.02 64.1% 76 
Std. Dev 7.80% .85 .42 11.5% 29 
Kurtosis .333 -1.404 -.567 -1.493 -.790 
Skewness 1.146 .443 .564 -.287 .002 
To
ta
l 
Mean 8.74% 2.49 1.55 73.2% 88 
Std. Dev 5.02% 1.12 .46 13.9% 30 
Kurtosis 4.662 .014 .165 -.743 5.129 
Skewness 2.017 .782 .755 .081 1.455 
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 Table 3: Comparisons for Vocabulary Sophistication 
Kruskal Wallis Test 
Post-hoc 
comparisons 
Sessions Compared 
One – 
Two 
One - 
Three
One - 
Four 
Two – 
Three 
Two – 
Four 
Three – 
Four 
χ² 10.34 Mann-Whitney 18 1 30 0 24 5 
Df 3 Wilcoxon W 54 16 66 15 60 20 
Sig. .016 Z -1.15 -2.78 -0.21 -2.84 -0.46 -2.19 
 Sig (2-tailed) 0.247 0.005 0.834 0.004 0.643 0.028 
 
Table Four: ANOVA and post-hoc tests for length of turn 
Anova Post Hoc Tests (Tukey HSD) 
 
Sum of 
Squares df 
Mean 
Squar
e F 
  
Sig. Session 
Mean 
Difference  
Std. 
Error Sig. 
Between 
Groups 
14.536 3 4.845 6.09 .003 1 2 1.467 0.46 0.019
Within Groups 19.094 24 .796    3 -0.49 0.51 0.771
Total 33.630 27      4 -0.09 0.45 0.997
  2 3 -1.96 0.52 0.005
 4 -1.56 0.46 0.012
3 4 0.399 0.51 0.861
 
The third measure described here is clauses per c-unit, the measure for complexity. This 
measure also showed a significant difference between sessions (F (3, 27) = 15.059, p = .000). The 
production of sessions three and four is significantly more complex than sessions one and two. The 
mean difference between session one and three is .596 (p = .007), and four is .817 (p = .000). 
Likewise, the mean difference between session two and three is .578 (p = .012), and four is .798 (p 
= .000). The comparison of the complexity of session one and two show no significant differences 
and neither does sessions three and four, as shown in table five. 
Accuracy was measured by the percentage of error free clauses. However no differences 
were found between the four sessions (F (3, 27) = 2.412). Though it is apparent that there is a 
difference between sessions one (80%) and two (79%) on one hand, and three (70%) and four (64%) 
on the other. This large difference is not significant due to the large standard deviation. It is 
suggested that given that this result has a tendency toward significance, more data be taken before a 
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conclusion is made, in order to avoid a type II inferential error2. The results of the ANOVA are 
displayed on table six below. 
 
Table five: ANOVA and post-hoc tests for complexity 
ANOVA Post-hoc comparisons (Tukey’s HSD) 
 
Mean 
of 
Squares df 
Mean 
Squar
e F Sig.
Session 
Mean 
difference
Std. 
Error 
Sig. 
Between 
Groups 
3.794 3 1.265 15.0 .000 1 2 -0.019 0.150 0.999 
Within Groups 2.016 24 .084    3 -0.596 0.165 0.007 
Total 5.810 27     4 -0.817 0.145 0.000 
  2 3 -0.578 0.170 0.012 
 4 -0.798 0.150 0.000 
3 4 -0.220 0.165 0.552 
 
Table six: The ANOVA for accuracy. 
 
Sum of 
Squares Df 
Mean 
Square F Sig. 
Between 
Groups 
.120 3 .040 2.412 .092 
Within Groups .398 24 .017     
Total .518 27       
 
Table seven: The results of Kruskal Wallis’s and post hoc tests for fluency 
Kruskal 
Wallis Test 
Post-hoc Tests (Mann Whitney Rank U Test) 
 
Session 
1 & 2 
Session 
1 & 3 
Session 
1 & 4 
Session 
2 & 3 
Session 
2 & 4 
Session 
3 & 4 
χ² 8.14 
Mann-Whitney 
U 
4 14 13 10 28 12 
Df 3 Wilcoxon W 32 29 49 38 64 48 
Sig. 0.043 Z -2.78 -0.878 -1.99 -1.218 0 -1.17 
  Sig. 0.005 0.38 0.046 0.223 1 0.246 
 
                                                  
2 This error is the acceptance of the null hypothesis, when a true difference exists. 
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 The final measure attempted to determine the influence of fluency on spoken performance 
during video-mediated interaction. The non-parametric test displayed a significant difference 
between the four sessions (χ² (3) = 8.14, p = .043). Further analysis with the Mann Whitney U test 
showed a significant difference between session one and two (Z = -2.78, p = .005) and an almost 
significant difference between sessions one and four (Z = -1.99, p = .046). The difference is due to 
the production of the first session being more fluent than that of session two and four. The inability 
to find differences between other sessions and session three which has a higher average speaking 
rate is due to one possible outlier with a rate of 196.96 pruned words per minute. This result can 
again be attributed to the small number of participants in this study.  
 
Discussion 
The results above are mixed when it comes to the research hypotheses. The first open 
discussion session which was the only non-task based performance proved to be very similar in 
results to the second session, which was a discussion about learners’ overseas language learning 
experiences, with the exception of the average length of turn which was longer in session two and 
fluency which was faster for session one. The first hypothesis is not confirmed, as there was no 
regular benefit shown for the task-based sessions over session one on any of the measures.  
The opportunity to prepare the task one week prior to the video conferencing session did 
result in higher rates of fluency than the other two tasks produced, although this different was not 
significant at the level set. It is possible that a more focused experiment with more participants will 
find a difference. It is likely that the reason for the higher level of fluency is that the content which 
students desired to communicate was already encoded in their minds, and all they were required to 
do was to formulate their message, thus reducing attentional demands..  
There seems to be some penalty for the more fluent performance however, as the levels of 
vocabulary sophistication for the prepared task are significantly lower than the other three sessions. 
This is unexpected as the input of the task was an English text-book on bilingualism. It is possible 
that the attention given to producing a more fluent prepared production had a negative effect on the 
level of vocabulary. This could be because, in the preparation, the learners avoided difficult 
vocabulary. The second hypothesis is reservedly confirmed pending replication of these results. It 
therefore appears that preparation does have a positive effect. This finding replicates of results 
gained in face-to-face mediated interaction. 
The third hypothesis which predicts that the completion of the same task the previous 
week will also result in greater fluency was not confirmed as this produced fluency at significantly 
lower levels than those of the non-task session and possibly session three, but at the same level as 
session two. A possible reason for this is the focus of the task. With the preparation task, the 
participants could practice a very similar version of the production one week earlier, however, for the 
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repetition task, they were required to convince the other side of the interaction that their ideas were 
the best solution. This would require different responses to the previous week depending on the 
arguments put forward by the American side. In order to explain their opinions clearly however, it 
appears that attentional capacity was spent on complexity, as this task produced significantly more 
complex utterances than those of the first two sessions. However, this attention to complexity also 
seemed to have a detrimental effect on accuracy. 
The final hypothesis, which predicted that both task preparation and task repetition would 
result in equivalent performance, was confirmed for complexity and accuracy and length of run, but 
not for vocabulary sophistication or accuracy. Task preparation had positive effects for fluency as 
described above, but negative effects for depth of vocabulary used.  
One very clear result from the data was that there was a trade off effect indicating that the 
participants were operating at the limits of their cognitive capacity (VanPattern, 1990; Foster and 
Skehan, 1997; Skehan, 1998). Data from Skehan suggests that task performance operates on a 
trade-off mechanism, where attentional capacity dictates how much the learners can focus on a task, 
and task characteristics dictate where the attention is focused. Here the prepared and repeated tasks 
in sessions three and four,  required learners to sacrifice accuracy in return for their more complex 
performance. Likewise the greater fluency for the prepared task in session three came at the price of 
significantly lower vocabulary sophistication. 
Sheppard (2005) has shown us that there is little trade-off when task-based output is 
produced under little or no pressure. The fact that in this study task performance showed a clear 
trade off effect for all tasks, including two which demonstrated lower fluency and shorter lengths of 
run with no apparent benefits, indicates that video-mediated communication forces learners to 
perform at the limits of their capacity.  
This result has important implications for the use of video-conferencing in the 
content-based language classroom. The fact that the opinion exchange task provided little benefit for 
the language learning processes, but the two tasks which were prepared the week before did, 
provides evidence that successful cross-border video-conferencing requires careful task selection and 
pre-conference preparation of the students. This supports the observations made by Field, Sheppard 
and Fegan (2002) who also claimed that for effective video-mediated interaction, pre-conferencing 
sessions were necessary. 
 
Conclusion 
In conclusion, the attempt to equate task performance using e video-conferencing to task 
performance in face-to-face communication failed. Four hypotheses were synthesized from 
predictions based on research results of studies on using tasks in the language classroom. However, 
the results did not support predictions. This indicates that there are some quantitative differences 
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 when it comes to task production through video-mediation, perhaps caused by the more demanding 
communicative environment. 
A re-examination of the production data showed that there were strong trade-off effects 
apparent for the tasks which required preparation the previous week, and little language learning 
benefit observed for the task which was not prepared. It was hypothesized that this was due to the 
fact that the medium places a heavy load on processing, leaving little available to focus on the task 
of learning language. 
However, the results of the tasks which required preparation one week previous to the 
conferencing session also showed positive aspects. It appears that by splitting the task of language 
learning, so learners are able to focus on some of the communication task prior to the 
video-conferencing session, they are able then to free up some resources for language development 
during the final task. 
Overall the results demonstrate that the use of video-conferencing systems in cross-border 
communication needs to be carefully planned and executed if the primary goal of this interaction is 
related to language learning. Evidence was presented here that this can be done through a 
combination of specific tasks, ensuring that preparation time in some form is available to the student.  
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 Waseda-Utah (session 4) (14th October, 2003): English 
 
And Ah, ah, video and ah, I stay, I er, I have stayed in here for two months, and I will stay here, I 
will stay here for one one year, Ah, I enjoy talking with you and discussing, that’s all thank you very 
much 
 
All right 
 
All right 
 
Nice 
 
(applause) 
 
(Japanese) 
 
(applause) 
Thank you very much, now its your turn, in English please introduce yourselves, what you’re 
studying in School, how old you are and things like that 
 
Hi 
 
My name is Kanami, 
I am a freshman in () 
And um, I used to live in California for eight years 
That’s it 
 
Hi, um, my name is Emi Ando, and Um, I am a first of Waseda University, I think I have to study 
much more 
 
Hi, can you here me, Hi, my name is Tomohiro, I am studying social science at Waseda University, 
ah I lived in France for six ears and that’s it, Thank you 
 
Hello, ah, my name is ah, Kazuki, and, ah I used to live in ah, California for four years, I am 
freshman too, ah, ah, that’s all. Thank you 
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(laugh) 
 
Hi, ah, my name is tomoaki, and ah, I study psychology at university. And I used to live in Los 
Angeles and Chicago for five years. That’s all 
 
Ah, Hi, ah, my name is Toshihiko tomiyama, ah, I studying political science in Waseda University. 
I’m a senior so I’m going to graduate very soon. Ah, I used to live in San Diego California, just a 
year, so my English is not so good, but that’s all. Thank you 
 
Hello, can you hear me? My, my name is yohei, ah, I used to like in the UK, Birmingham, one year, 
ah, now I am final year student, so ah, that’s all. 
 
Hi, my name is Chiaki Ogihara, I’m a graduate student, and studying architecture, um, I’m thinking 
about I gotta practice my English that’s all. 
 
Hi, ah, (ahem) my name is Megumi () I’m junior. My major’s law. Um, But I don’t like it. Last year, 
ah, I went to () for a year, and them I came back, Nice to meet you. 
 
Hello, ah, my name is Yuka () I’m a third year student in university, I study ah, in the law department. 
And I used to live in Canada when I was small and ah nice to meet you. ah 
 
That’s all 
That’s everybody 
 
That’s all 
30.50(DV) 
 
Chris 
Because of the late start do you still want to go for one hour 
 
Okay, no problem, 
 
What was that? 
 
I, I still can’t hear, 
There was some distortion in the connection, 
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If we finish at 12 fifteen, how’s that,  
Oh, yeah 
Ah, our side,  
okay nine fifteen 
nine fifteen yeah, 
okay, yeah that’s perfect 
sorry 
okay 
can start with our ice-breaking activity 
There’s a lot of distortion in the microphone, 
 
Yeah, it’s quite bad, hang on,  
Shall we, shall we start with the ice breaking activity 
Yes 
Okay 
If you guys can take out a sheet of paper and a pencil, then we are going to play andactivity to get to 
know each other a little bit better 
 
does everyone have paper or do you need it. 
 
Okay, this is what we call an ice breaking activity and it’s to get to know each other a little bit better 
 
This is what we do, how many students do you have 
 
Ten, ten, ten 
About ten students 
Okay 
 
Um, We have, 
 
Eight 
 
we only have eight students, and so 
 
What do you want to do 
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I don’t how this is going to work yet, but we’ll just describe what we’re going to do 
 
We’ll draw, we’ll draw two 
 
Okay, Me and sam, we’ll draw two people. Okay, and is what we’re going to do is each of you in 
there picks one of the students in here, and draws a picture of their face or their body or something 
that looks like them, ‘kay, and we would do the same for your class. So if you can zoom your camera 
out so we see the entire class, we will choose, we will talk real quick and choose who we are going 
to do, and then each of us will draw one of you, and we need to make it pretty quick, cause I mean, 
we’re time, time tricted, is strict,  so um ,each of you pick a person from our class, some of you will 
have the same person, and just draw something that looks like them, their face, their body, whatever. 
Okay, so take a couple minutes and decide who you’re going to draw, make sure you draw different 
people. And then we are going to go from there 
 
So  
 
(Japanese) 
 
Okay 
 
We’re ready 
 
(ahem) 
 
(laugh) 
 
Oh, 
 
You’re coming up next 
 
(laugh) 
 
Why 
 
(laugh) 
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 Can’t believe 
 
We, we, want you to choose a different person 
 
Okay 
 
So uh, they’re trying to do the same thing no , I go her 
 
Okay 
And I got that one 
 
We have to decide 
 
Okay 
 
And I got the hat guy, he’s too easy so I’m going to do it. 
 
I got that guy 
 
(laugh) 
 
Okay, someone’s got him, 
 
Him? 
 
Who? 
 
ah, looking good 
 
Hey, who’s here 
 
That’s me 
 
Who’s that 
 
Okay 
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So there’s like three of four people that we like, 
 
Can go around your class one more time 
 
Sure 
Okay 
 
I’m Zack, Zach 
 
I’m Sam 
 
Uh ahhh 
 
Laura 
 
I’m Brad, hello 
 
He wants you 
 
I’m ( ) 
 
() 
 
I’m Erin 
 
Oh, oh 
 
I’m Makoto 
 
Will you go around again real quick 
 
Harder than I thought it would be 
 
Excuse me man, may I,  
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 Hey, I’m waiting for you 
 
Who am I drawing 
 
Is that good or what 
 
(laugh) 
 
Is that right 
 
Yeah, absolutely 
 
I can’t even see my guy, he’s over on the other side of the 
 
(laugh) 
 
Look I was like trying to draw uh 
 
I feel bad 
 
Ah 
 
I’m drawing a girl, I don’t know who 
 
They’re going through, they’re going through again if you want to see 
 
Yeah okay, what does my guy look like? 
 
Uh, man 
 
It’s perfect 
 
I just draw, 
I just draw 
 
Into this guys shirt 
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Uh,  
 
I’m drawing a guy man 
 
Try and find out whos drawing you man 
 
The girl in the back 
 
Smile 
 
Hey, 
 
Hello, how are ya doing 
 
Oh, that guy in the back 
 
Hey zach you’re on Candid Camera 
 
Ah 
 
Slow motion 
 
I can’t hear that 
 
18:30 (Video) 
 
Whoed did you guys draw 
 
The two in the back right 
 
He’s got the guy with the glasses 
 
Could you pan your students left, the back left of the class 
 
Thank you 
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Okay 
 
I don’t the name, 
 
I don’t know the name neither 
 
Chris,  
 
Public 
 
Hey, 
 
Okay, are you all done 
 
Okay, okay, what what we are going to do is we are going to each of us and we will hold up the 
drawing that we draw and you guys will guess which one of your class mates it is 
 
We can’t hear you. 
 
Is that better 
 
Not really 
 
Is that better 
 
There is a lot of distortion I Can’t hear anything 
 
Can you guys hear us 
 
Cause, cause we can’t hear you guys very well either 
 
Is, is that better, 
 
A little bit better. 
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I think you can hear us, but we can’t hear now 
 
Is this better 
 
Yeah, if its close up by you we can hear 
 
If, If it right next to me 
 
It it’s right next to you we can hear 
 
Okay, we you are talking keep the mic right close to you okay 
 
Okay, when, 
 
We’re going to go from each of us, and we will hold up the drawing that we drew and you guys 
guess which one, which person in your class we drew, does that make sense 
 
All right 
 
Okay, we’ll start with me. And I drew two people. We’ll do one and then I’ll come back 
 
(laugh) 
 
Who’s that 
 
Can you tell 
 
(can you guess) 
 
(laugh) 
 
Good yeah  
(applause) 
 
(laugh) 
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 Dan, dan 
 
(laugh) 
 
I don’t agree man 
 
???That’s good and you )))???? 
 
Ehh,  
 
Laugh 
 
Yeah sure. 
 
Who 
 
Okay doesn’t matter 
 
(yeah) 
 
Who’s that 
 
Who is it 
 
It’s the girl on the far right 
The girl on the far right, on you’re far right, in the far right, on the far right 
 
Pin pong 
 
Yeah 
 
That’s good, that’s good 
 
Who is it 
 
Who? 
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Yeah 
 
(laugh) 
Okay 
 
Nice drawing you 
 
Yay, 
 
Okay 
 
I think we drew everybody, if we missed anyone I apologize, but you’re the last one 
 
I don’t think we drew 
 
We’ll go around from yours 
 
Is that me 
 
Oh no, It’s sam 
 
Sam, sam 
 
Yeah,  
 
Good, good drawing 
 
(laugh) 
 
Oh that’s you, 
 
No, no, no, no, 
 
Yeah, yeah, yeah 
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 No, no, no, no, no 
 
It has to be him,  
 
Yeah, yeah, 
 
Oh, someone else drew you 
 
The guy in the green shirt 
 
(laugh) 
 
That’s right, that’s right 
 
Yeah, you’re right, yeah 
 
It’s you again 
 
You’re right, yeah 
 
Oh, zane 
 
Me? 
 
Wow 
 
(laugh) 
 
It’s me I wonder 
 
Yeah 
 
Okay, that’s everybody 
 
Is that, is that all, now we’re going to have 
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M, I ah, believe you guys are much better artists that we are 
 
Thank you for you’re coming again, and we are talking about the, ah, ah to, we are talking about 
topic, the topic how is the deepest delight 
 
34:53 (Video) 
 
Makoto: Okay, ah, um in Japan, ah, I usually, I usually don’t go to classes, ah you know, I have a, I 
have a part time job and sometimes ah, I go to drinking bar, ah 
 
Sometimes? 
 
Yeah sometimes, 
 
Or all the time 
 
No way 
 
Yeah, and I belong to the, and I belong to the ah, ah, soccer circle, and so sometimes, very 
sometimes, I, I go to the, I go to club activites, Yeah, and in Utah, uh, basically, I study, ah, I study. 
And, on holiday, on holiday, ah, ah, I go climbing, climb the mountain or go hiking, or play sports 
with my friends, yeah, so very different from the, the life style is very different from Japanese 
lifestyle, yeah, so okay 
 
One, one, one kotai 
 
I’m done, 
 
Okay can we just hear briefly from each of you what you guys do in your free time in Japan. And if 
you want comment about stuff we do, if you have any comments about that 
 
Um, I go to school every day, and after school we go shopping, so like shibuya, stuff like that. And 
uh, I work on weekend and that’s about it. 
 
Um, I go to school every day also, and Saturday too. And then, I have um, cheerleading practice 
almost every day too, so I don’t have any free time, That’s it 
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Will you give us a cheer in Japanese 
 
What did you say, what’s that 
 
The cheerleader, will she do something, some Japanese cheerleading stuff for us 
 
(laugh) 
 
Onegai, onegai 
 
Iyadayo um, not today 
 
Mata raishuu 
 
Next time 
 
Hi, uh, I usually go to college ah, Monday, through Friday, and on weekends like, ah, Friday and 
Saturday night, I ah, I have my part time job, and I’m really ah, busy through weekend, ah, like, 
usually after school, ah, me my friends, and ah, go drinking, ah, that’s it 
 
Ah, you know I go to school every day, and it takes about ah, two hours, to get, to get here, so I 
usually wake up at six o’clock… that’s true man, that’s true 
(laugh) 
 
And ah, on the, on the weekends I play majong with my friends, over, and ah, and also I play tennis 
and basketball at weekend too and ah, that’s about it. 
 
Um, well, I am senior, so I have to go to university only half of the week, and, ah, free time I do part 
time job with using this video ah, phone, or something. I teach to Junior high school students with 
using this kind of device. Um, so that’s all 
 
(Yawn) ah, ah, as I said before, I am senior, so I am now working on my thesis, so it’s really hard, ah, 
I like playing tennis and drinking. So ( )I usually play tennis twice or three times a week. Or, well, 
last week I, in seven days I drunk six time, so my (laugh) stomach is pretty aching (laugh) that’s all. 
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Party Animal 
 
I feel your pain 
 
Hi, well, I’m also final year student, and ah, so because of that I’m quite busy these days, because I 
have to write my dissertation, and have to finish my dissertation, until next month, and, ahem, but 
also I like, I love drinking as well, so for example, yesterday I pissed as well, anyway that’s all. 
 
(I don’t like) 
 
Well, I’m graduate student, so I almost I don’t have any free time. Um Before graduation I have a lot 
of free time, and ah, in a day off, I went to shopping to Shibuya, ah, very, yeah and ah enjoy very 
much, but I have almost free, no free time, so ah, listening to music is kind of relaxing time for me. 
That’s all 
 
(cough) Hi, um, um, I go to school, ah, for Monday’s through Friday and ah, usually I do listening to 
music, watch movies, hanging with my friends, and then drinking, drinking, drinking (laugh) 
 
(laugh) 
 
What do you do when your drunk 
 
(laugh) 
 
Nandaro 
 
What do you do when your drunk 
 
I don’t know, I , I don’t remember, I. I 
 
(laugh) 
 
I mean, ah, I lost my, my memories, like almost three hours. And then, yeah, when I was in the US, I 
talked to refridgerator, in English, and my friends told me ah, you talked with refridgerator in 
English, probably, I don’t remember 
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 Good English practice Ah, 
 
Um, I I, in my free time, I classes are quite busy, so usually on the weekdays I go to school and other 
than that I pay tennis, hang out with my friends, and, um,  that’s about it, and I wanted to ask a 
question, but um, is there many mountains there, because you guys said that lots of people, ah you 
go hiking and stuff like that 
 
That’s right 
 
Yep 
 
Ah 
Yeah 
 
Okay English, yeah there’s lots of mountains here in Utah, Because winter Olympics were here, so, 
ah they had to have something to ride on, (ah) um, yeah lots of people enjoy backpacking, and 
camping, and river rafting, mountain biking those kind of things 
 
Thank you 
 
No problem 
 
Okay, um, no our time, is nine, nine, just after nine fifteen, and since this was the first session, we 
just kind of want to get acquainted with each of you, and ah, that’s why we did so much personal 
stuff. Next time hopefully, we can have a more group discussion, um, together and, ah, now that we 
know each other very well,. We’re best friends, you guys drink. We, some of us may drink and ah, 
and so  
 
Chris do you want to talk about the discussion topic in two weeks real briefly. Or do you just want to 
end it? And we will notify each of our students here, here and there about the topic 
 
Yeah, lets do it by e-mail. 
 
Okay, lets do it by e-mail and then hopefully next time, we will be more, ah, we know how it goes 
and we how it’s situated we are, and we can have more group discussion 
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And we will be connected on time 
 
Okay, thank you 
 
Thank you 
 
Bye 
 
 
Bye, bye 
 
Ohayo 
 
Hey thanks guys 
 
<Disconnected 
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Waseda- Utah Session Two (October 28th): English 
 
H, I wrote you’re picture last week 
And I’m asking a question 
 
Ah, why, do, why do have a monkey in you’re bag and anything is okay, imagination 
 
Oh, my imagination, Um, for food 
 
(laugh) 
 
That’s really bad (unintelligible) 
 
Ah, ca you explain 
 
I’m on a survival trip, and um, yesy, and I have a monkey in my bag, otherwise it wouldn’t stay in 
the bag 
 
Okay, thank you 
 
Hello,  
 
Okay 
 
Okay 
 
The, Brad there?, There?  
 
Hey how are you doing 
 
Aloha 
 
Can I ask you a question please, wha,  
 
Sure 
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 Why is there ghost behind you? 
 
Why is there ghost? 
 
Behind you 
 
Ghost 
Why is there ghosts behind me 
 
Why is there a ghost behind me 
 
Ah, because the ???? 
 
Huh 
 
Hello is clean 
 
All right 
 
Thank you very much 
 
Huh 
 
No problem man. Anything I can do 
 
Would you ask me a question please 
 
Ask you a question? 
 
Okay, What’s deal with the really big socks the girl’s in Japan wear 
 
Uh oh,  
 
Well 
 
(laugh) 
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Well 
They try to hide their thick (???) feet actually 
 
Hide their big feet 
 
(laugh) 
 
Nice, you got to watch out because you’re sitting between two girls 
 
Oh shit 
 
(laugh) 
 
Anyway,  
 
All right next question 
 
Any question 
 
Ask 
 
Pardon me 
 
Hello 
 
Hello 
 
Is there Ryan, () Ryan 
Yeah I’m ryan 
 
Ehh, Question,  
 
(laugh) 
 
Hmm, nan, nan, nani 
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(teacher) 
 
Why is there an axe in your bag 
 
Why is there an axe 
 
Why is there axe in your bags 
 
Why is there axe in your bag 
 
Why is there an axe in my bag 
 
(laugh) 
 
Because I love  
 
Ohh 
 
Uh,, because I married and axe murderer 
 
Alright here’s my question.  
 
Alright, okay 
 
Uh, what do you want for Christmas this year 
 
(Japanese) 
 
Just drunk (Japanese) 
 
Hmm 
 
Just total pissed 
 
Alcahol and money 
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Merry Christmas 
 
(laugh) 
 
Merry Christmas Right here 
 
Oh, ah, hey, tod, is Tod there?? 
 
Yeah, I’m right here, let me ask you a question 
 
Ah 
 
Okay 
 
Ah, why why do you have a rabbit in your bag 
 
I have rabbit in my bag? 
 
Yes, serious question 
 
Because I left my hat at home 
 
Huh (laugh) 
 
Because I lost my hat at home 
 
Ah, okay,  
 
AH now I 
 
(laugh) 
 
Alright, that’s a good question 
 
They tell me I should try and ask my question in Japanese 
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Sure go ahead 
 
Um,  
 
Sure go ahead, ah, (Japanese) 
 
You see what I mean 
 
I totally understand what you mean 
 
Ah, it Aron there 
 
Arron, no, yes, yes 
 
Umm, so I will ask you a question, Umm 
 
(laugh) what, ah, what do you have in your bag 
 
(laugh) 
 
Umm, in my bag 
 
Something special 
 
I have a book, a (??) oh god, (laugh) 
 
(laugh) 
 
Why do you have alcohol 
 
I don’t have alcholol in my bag 
 
I do have some books in my bag that’s about it 
 
Okay, so, now ask me some questions in Japanese 
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I’ll ask you a question, okay in Japanese 
 
Umm, let’s see. Lets see. Okay (Japanese) 
 
Morning Musume 
 
(laugh) 
 
Yes, sometimes, Sometimes I see Morning Musume 
 
Okay, ask Zack 
 
Is Zack there, 
 
Is,  
 
Yeah 
 
Zack 
 
(Japanese) 
 
Is something in your bag, is, why do you have something in your bag 
 
question 
 
Why do you, why does he have something in  
 
Something strange 
 
Strange 
 
Why do you have, why do you have, like, alcholol in your bag 
????? 
Because I didn’t get a chance to drink it before this tele call 
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(laugh) 
 
Wow 
 
So feel free drink it now 
 
Opps 
 
(ahem) 
 
Okay Zack ask her a question 
 
Okay, (Japanese) 
 
Okay Chris, is that, is that your last 
 
I don’t know 
 
Yeah, that’s, that’s we got six here today 
 
Okay, perfect, thank you for, is that it or 
 
That’s it 
 
Do you have more, 
 
Do you have anybody else who has a desperate question 
 
Perfect 
 
So did  
Okay 
So 
Ah 
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Sorry go ahead 
 
(Japanese) 
They’re going to (Japanese) 
 
Okay 
 
Why don’t you go first 
 
Okay 
 
(laugh) 
 
Oh, I, I, I, I, I like how to, how to study English ( ) one of them other girl (inintelligable) 
 
Okay, I ask Emi 
 
She’s not here 
 
(laugh) 
 
Ah, do you like English  
 
(Japanese) 
 
(laugh) 
 
Okay, Kazuki 
 
(Japanese) 
 
Kanami, Yuka, Yohei, Megumi, Nobu, Yoshihito 
 
(Japanese) 
 
Ah 
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I’m Yuka 
 
Yohei 
 
Megumi 
 
Nobu 
 
Okay 
 
Yohei 
 
Yeah 
 
Okay, uh, you like, you like English don’t you 
 
Yes 
 
Of course yeah so, how, hmm, why are you interested in English? because, ah, you, you are taking 
conversational class right 
 
Yeah 
 
SO, why did you, why did you cho, ah, why did you take a conversation class 
 
Because ah, first of all I was not good at English at all, and I decided to study English, because I 
want to go to study in the post graduate so I have to study English and after studying abroad, I just 
realized that I have to study English continingually studying English because my English is getting 
Crap. So, so just now I am studying in this class, okay, allright 
 
How, how many years have you studied abroad 
 
Oh, just one year 
 
One year 
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One year 
 
Exchange student right 
 
Yes. Ah, kind of 
 
Were you an exchange student? 
 
Wha, what did you say 
 
Ah, were you an exchange student 
 
Yes 
 
Oh, last year? 
 
Huh 
 
Last year 
 
Ah, yes last year 
 
So, ah, ah, how was it studying abroad 
 
Eh, 
 
For year, is it difficult, or easy or, so tell me about your studying abroad 
 
Well, ah, when it comes to difficulty of the studying abroad, well it seem quite hard, I was quite hard 
firstly, and after the second semester I was used, getting used speak English, but still hard, and uh, 
yeah, hard. 
 
And frank 
 
Is, it, is it,  
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Is it enough for you to study abroad for one year, or do you want, ah, do you, did you wanted to 
study abroad much more 
 
Much more definitely 
 
Ah no enough 
 
Not enough at all 
 
Hmm 
 
Hmm (laugh) (Japanese) 
 
Okay (Japanese) 
 
Since we started off kind of in English, lets continue the first half of this discussion in English,  
 
Okay 
 
And then um, maybe when we switch and you have our questions we will go into Japanese 
 
Yeah 
 
Okay 
 
Okay 
 
Um, lets just go next ( ) pick some one, one of the people 
 
Okay, megumi are you there 
 
Um, yes 
 
By the way, Emi is now here 
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All right I’m going to ask you a question 
 
All right 
 
Ah, to you, what does it mean to be fluent in a language 
 
Huh, 
 
FLuent 
 
Fluent in a language 
 
Fluent in English 
 
At what point is somebody fluent in a language 
 
What’s the point 
 
(Japanese) 
 
What ah, (laugh) what’s the point (Japanese) 
 
Do you feel that you are fluent in English 
 
No, No, no, no, no no, no 
 
So what would it take to feel fluent in English 
 
Take, fluent in English 
 
(Laugh) 
 
(Japanese) 
 
Anybody have any idea 
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 We are just putting the question open to the class 
 
Hmm, what’s the point, what’s the point 
 
So, I will, I will reword the question, so like How do you think you can get better, get more skillful 
at the English language 
 
(Japanese) 
 
Heh, 
 
(Japanese) 
 
Speaking 
 
(Japanese) 
 
All right 
 
(Japanese) 
  
Do you have a lot of opportunity in Japan to speak English 
 
No, No, No that’s why I can’t speak, and I just realized My English getting really really bad, oh my 
god, shit oh no wake 
 
Have you ever studied abroad 
 
What, pardon me, what did you say 
 
Yeah, yeah, yeah I did last year 
 
How long were you  
 
A year 
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Studying 
 
A year, one year 
 
Where did you go  
 
California 
 
All right 
 
What was, what was your experience like in California 
 
Experience? I went to university  
 
oh good experience, hang out, hanging out with my American friends, go to, went to bars, clubs, 
playing a lot, and yeah of course I learning many things from American students Like American 
culture, things like that 
 
What was the most helpful thing in learning the English language 
 
Ah 
 
While you were in America 
 
Of course, chatting with American friends 
 
Hmm, good, thank you 
 
Sorry 
 
No problem, okay Lets talk with Toshihiko 
 
Hi 
 
All right, what is the hardest thing, what is the hardest part of learning a second language 
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 Umm, ah, well, ah, I think the vocabulary. Because I have to remember lot of things and the other 
language and I, so, now, I mean if I have something in my mind in Japanese but if I didn’t know the 
word in English, I cannot tell the other people, that’s the difficult thing I think 
 
Do you think that if were able to say almost all the words you could think of, that you would be very 
fluent 
 
What, what, sorry 
 
Just having a big, is just having a big vocabulary enough to be fluent 
 
Eh, sorry, ah, sorry  
(overlap) 
 
Is there anything else that might be necessary to learn, to speak very good English 
 
Well, ah, ah I think, I need lots of chances to ah, speak English with the native speaker. Because, ah, 
yeah, yeah, that’s the reason I’m taking this class, ah, because I if, I don’t have any opportunity um, 
like she said, um, my English you know going worse, so the opportunity is important too I think. 
(laugh) 
 
Why do you want to know English 
 
Why?, am because, if I can speak other language, I mean Enlighs, ah, I can have, have contact with 
lots of people all over the world. And um, I’m a senior and I’m going to graduate next year, so when 
I graduate from school, and I, when I ah, while I’m working as a business person, I need to connect 
with the other countries, so that’s why I need English 
 
Okay, very interesting. Thank you for answering my question 
 
You’re welcome, 
 
Okay, you guys, my question is for Nobuaki 
 
Yes 
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Hello how are you 
 
Hi, I’m fine  
 
Okay that was my question thank you 
 
All right, okay, seriously, how does studying English effect your Japanese 
 
Ah,  
 
Studying in English affect Japanese 
 
Affect Japanese Ah, well, There are similar words, but the meanings are different. Sometimes, 
Japanese makes words like English, so that’s um, hmm, that makes some learning diff, hmm,. 
Difficult 
 
Okay, does studying a second language help you understand Japanese better 
 
Japanese better, <intake> ah, Japanese better. <intake> hmm, I never felt like, like that learning 
second language makes my Japanese better. 
 
Okay. Have you studied any languages besides English 
 
Have you studied any languages besides English 
 
English, ah yes, I’ve studied Chinese 
 
Chinese, Was, was Chinese easier that English or harder 
 
Ah, harder, because I’ve lived in the United States when I was baby, so I learned English naturally, 
so, so, hmm 
 
That’s very good ( ) 
 
So studying another language is very difficult for me 
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 Okay, thank you 
 
Thank you 
 
Who did you guys have 
 
Ah, there’s too girls  
 
( ) 
 
Is there two, is there new person who came into the class 
 
Emi, 
 
After we introduced ourselves 
 
Yep, yep, Emi’s here 
 
Emi?, So my question is to Emi 
 
Okay 
 
Okay, when studying another language 
 
Hmm, 
 
How important do you think studying that languages culture is? 
 
Um, Cause, to, ah, when, ah, when I communicate with that people, I have to know that culture, 
cause, ah, ah, if I didn’t know the, ah, their culture, I, I might, I might hurt, hur, hurt the people with 
um nanda, ah, with no conscious (laugh) 
 
Hmm, umm, let me think 
 
But as far as English, umm, because so many countries speak English as a second language 
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Yes 
 
Do you think it’s important how, for example maybe an Indian person speaks English or something 
like speak English, or African people, or French person 
 
Wha, what’s the question sorry 
 
Never mind, never mind that was a bad question.  
 
(laugh) 
 
Okay, when studying English, how important is it to study the different English cultures of 
Australian, England, American 
 
New Zealand 
 
New Zealand 
 
Hmm, 
 
Scotland, Ireland 
 
Hmm,  
 
Ah, do you need, do you think you need to know the differences between those cultures, for English 
 
Hmm, I think so because umm, hmm, they have different culture, between America or English, so ah, 
um, I have to pay attention to those culture difference when I communicate with the people 
 
Hmm, hmm, I, Can I have a question about that for the class. Has anyone studied, ah, in the country 
outside of America study English, or have a tutor from a different country other than America 
 
Singapore 
 
Singapore 
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 And did that affect your English 
 
Well, I studied in the UK actually 
 
Oh, I went to Singapore 
 
I, I used to live in Canada 
 
Okay, thank you 
 
I have a question, okay, can I ask Yuka 
 
Actually, can, we, can we change to Japanese now 
 
Yeah, (unintelliable) 
 
I’m sorry for some reason the sound has got really bad, we’re having a lot of trouble hearing you.  
 
Is that better? 
 
Can you hear 
 
Sorry, we can’t hear very well 
 
Can you hear us? 
 
Slightly better yeah, go ahead 
 
Okay, lets, lets switch to Japanese, and because its time to ( ) you’re class in Japanese ask members 
of our class questions in Japanese 
 
(laugh) 
 
The, the first question arron, because he didn’t get to ask a question yet 
 
Okay 
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(Japanese) 
 
Go ahead, 
 
Go ahead 
 
In Japanese 
 
Chris, we are going to have Sam um, give a closing and introduce the topic for next discussion, 
 
Sure can I just make a, make a small speil 
 
What I’d like to do next week 
 
Sure 
 
Next week, um, I think you’re going to talk about language retention right? 
 
Yeah 
 
What I’d like to do is I would like for you side to find something to read amongst you, and we’ll do 
something for, ah, a different passage on the same topic, and then perhaps you could introduce what 
you have read ah, in either English or Japanese. We will do the same and then we will have a 
discussion and see what the differences are between what we have read.  
 
Okay 
 
How does that sound 
 
That sounds, um lets plan that over e-mail obviously because we don’t have stuff set up right now, 
but that sound great for us 
 
Okay could you just introduce the topic to everybody here 
 
Hi,  
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Go ahead 
 
(Japanese) 
 
(applause) 
 
Thanks Chris we’ll e-mail you 
 
Okay I’ll be in touch 
 
Okay 
 
See you later 
 
Good bye, good night 
 
Good bye 
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(mumble) 
 
Are you there? 
 
We can’t here ‘m 
 
Can you hear us? 
 
Turn the volume up on the tv a little 
 
Yeah we’re here but we got to turn the volume on the television up 
 
So you can hear us 
 
Yeah we can barely hear you, but we’re going to turn it up 
 
Okay now try 
 
Hello 
 
Hello 
 
That’s better, (Un) 
 
We’re a couple a minutes early before until, we’re having to wait for straggles coming in 
 
That’s okay, we’ve got some late stragglers too 
 
Okay, so it’s raining over there you said 
 
It’s raining over here 
 
Alright, I wish it were snowing over here right now 
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Snow, that’s good 
 
Actually it’s getting colder here, a lot colder 
 
Does it snow there? 
 
In Tokyo?, only about once a year 
 
Yeah 
 
Hi 
 
Wow, don’t touch 
 
You touch you die 
 
I couldn’t live in a place without snow I don’t think 
 
I couldn’t live in a place with snow I think 
 
Ho, how’s everything going? 
 
Good 
 
Have a mic 
 
Hi 
 
Hello 
 
Hi, how are ya 
 
How are you 
 
Good how are you 
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 Well, not to bad, not too bad, can’t complain 
 
That’s good 
 
(Japanese) 
 
We show ( ) 
 
Yeah, ah 
 
What, What’s that 
 
We’re sho, we’re going to show you what we’re eating 
 
Okay 
 
How exciting 
 
(Japanese) 
 
Chocolate 
 
No (Japanese) 
 
Rummy (date) 
 
(Japanese) 
 
Is that sweet 
 
Chocolate, chocolate (Japanese 
 
Lotte (Japanese) 
 
Lotte 
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Ah,  
 
Rummy Chocolate, Japanese Chocolate, Japan 
 
Lotte 
 
(Japanese) 
 
(Japanese) 
 
We, we that’s ru, rummy chocolate in Japan 
 
But we, we have lots of lotte (Japanese) 
 
Stuff 
 
We have lots of rummy stuff but we don’t have rummy 
 
(Japanese) 
 
Okay, okay, okay, okay 
 
(Japanese) 
 
I tired this still from time we had more kid 
 
Give us a piece 
 
(Japanese) 
 
Did anyone do anything cool over the weekend? 
 
Weekend 
 
(Japanese) 
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 They can’t remember 
 
(laugh) 
 
They were drink too much ah 
 
What did you do in the weekend, anything interesting 
 
Ah, ah, I went ele, election, ah it’s not interesting but I went to election, there was a (Japanese) 
 
General Election 
 
General election last Sunday, and it was my first time going to the election 
 
(Japanese) 
 
That’s cool 
 
Who got election 
 
Koizumi (Japanese) 
 
‘laugh) 
 
LDP 
 
LDP, LDP 
 
(Japanese) 
 
LDP? 
 
Liberal Democratic Party 
 
I don’t have  
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(Japanese) 
 
Um, how old… 
 
() 
 
Can I ask you guys a question 
 
Yeah, go ahead 
 
Only one 
 
Like how old do you have to be, in, like for you to vote for election 
 
Eighteen 
 
Eighteen 
 
How old is it, what’s the age requirement over there 
 
Twenty 
 
It’s eighteen … Japan 
 
What,  
 
Is 
 (  ) 
 
Ah seijin 
 
How old are you guys 
 
Oh 
 
I got (  ) 
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(Japanese) 
 
How old are you guys 
 
Ah, 22 
 
Oh, I’m 25 
 
(Japanese 
 
25 
 
Twenty 
 
He’s an old man 
 
Me too 
 
31 
 
How old are you guys 
 
19 
 
17 
 
20 
 
(   ) 
 
23 
 
20 
 
Don’t ask 
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I’m 37 
 
31 
 
(laugh) 
 
Weel, I’m going to make, I’m going to look for the last two people real quick and then we will start 
is that all right 
 
Sure 
 
There’s quite a serios time lag 
 
A good 
 
Oka 
 
I have, I have a joke 
 
Go, go ahead 
 
All right 
 
What’s the difference between praying in church and praying in a casino 
 
Eh 
 
Pray 
 
Pray (Japanese) 
 
Praying in cathedral, and church,  
 
Casino (Japanese) 
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 Hmm, casino 
 
When you pray in a casino you mean it 
 
(Japanese) 
 
When you pray in a casino you mean it 
 
(Japanese) 
 
(laught) 
 
Hey, have you heard this one?, Have you heard this joke, I heard this one when I was in Japan, um, 
why aren’t there dentists in Hawaii 
 
Why aren’t there  
 
Dentist 
 
Hawaii 
 
Dentists 
 
(Japanese) 
 
Do you have any idea 
 
No 
 
It, It’s because Ha wa ii 
 
(laugh) 
 
(Japanese) 
 
We all dumber no we heard that 
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Okay todd 
 
Sorry I’m late 
 
We have one more that just showed up and then laura is around here somewhere, because I saw her 
so we will just go ahead and start and hope she shows up here 
 
First lets go around and introduce ourselves real quick just to ah get ( ) and then um, we will hear 
your introduction of who is in your class today and then we’ll go ahead with the article that we read 
does that sound alright to you Chris 
 
Yeah 
 
Okay, lets just start, let just go here and say your name, go around, and then they’re going to say 
your name 
 
Who’s in class here who wants go first 
 
Hey, Mr. ( ) here that’s okay 
 
Laurant 
 
Allright. Hello, I’m Ryan, what else am I supposed to say 
 
Well, they kind of know who you are, so we just wanted to say you’re name and 
 
Well, I’m Ryan and I’m here tonight 
 
Okay 
 
So you can write my name down and remember 
 
I’m arron 
 
Ryan arron 
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(Japanese) 
 
Zack, I’m here 
 
(Japanese) 
 
Ryan, 
 
Byant 
 
Brad 
 
Todd 
 
Laura 
 
Talk to this mic so they can hear you 
 
And then the infamous McGoo 
 
And then Sam will be coming in just a minute 
 
Mark?, Magoo 
 
What students are over there? 
 
Um, I am Toshiko yazaki, um, it’s first time for me to be here, to be in front of you 
 
Can you put the, sorry can you the mic near your mouth we are having a hard time hearing 
 
My name Toshiko Yazaki, okay?, Okay 
 
Okay 
 
Okay 
163 
164 
 
 
Thank you 
 
Okay 
 
Okay (laugh) 
 
Hi, I’m, I’m Yuka, I’m here 
 
Yuka 
 
Yuka, kind of like sounds like Utah 
 
Hi, I’m Kanami, I’m here 
 
So Kanami 
 
Hi, I’m nobuaki 
 
Hi 
 
I haven’t actually introduced myself but I’m Chris, and I come from Hiroshima 
 
Hiroshima 
 
I can tell from your accent 
 
Yeah I’m sure you can, I look pretty Japanese too 
 
(laugh) 
 
We have one more person who braved the rain and came, just wait a second 
 
That’s nice work 
 
(yay) 
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Just kidding 
 
Just say your name 
 
Hello, my name is Emi Ado 
 
Emi 
 
Emi, hi Emi 
 
Yoshi 
 
Okay, so we will start by, in Japanese, 
 
Yeah 
 
Explain the article that we read 
 
Okay go ahead 
 
Yeah, it’s alright we know 
 
Okay, we’re just go around um, in class and each just try give our opinion of what we’ve read in 
Japanese, and then, um, after that we can kind of have a discussion together in Japanese 
 
Okay (Japanese) 
 
Ah good question Chris 
 
The problem is the more you know, the more you know you don’t know 
 
You don’t know, yeah 
 
So, I probably would have thought I was ( ??) but I was bilingual (Laugh) I do know, 
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Yeah, I don’t know whay, I think I can talk (??) and I think in (   ) I realize that I’m thinking 
English, it’s like okay maybe 
 
Yeah It’s like being in (   ) 
 
Do you understand the discussion 
 
(Japanese) 
Do you understand 
 
I don’t know 
 
They’re talking about whether they think they’re bilingual or not 
 
Try and follow the discussion 
 
You turn to the title 
 
I, I guess it’s English time now 
 
Okay in English 
 
Time for English, that’s enough Japanese for a change 
 
So unless, um, we going to talk about what we read 
 
Um, some of the people were not no here last week so they’re just going to talk about their 
experience. 
 
Basically we’ll start with Yuka 
 
Oh, eto, what I read is about um, forgetting English Attrition, ah forgetting your second language, 
and for me this is, um, English because I after I came to Japanese I’m stating to forget my English. 
And It said here that after you come a certain level its um, forgetting, forgetting your second 
language, ah, slower than, slowed, this, there’s this certain level, it’s hard to forget, and um, what I 
thought maybe like I said before, once you’ve, you’re in a nature that you can think and talk in that 
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 language, it’s hard, hard to forget, of course you st, start forgetting, in ah, ah, start forgetting but its 
not like so fast. Other than the people who think in Japanese and talk in English, and um, I have a 
brother who, I, when I was in a foreign country I live with my family and I came back with my 
family and I have a brother who is three years younger than me, and he, he his pronunciation is 
really good, but he, does, he didn’t have the opportunity that me to be in the English, English kind of 
nature, after he came back to Japan and he said that I think he’s really forgetting his English, so um, 
I thought it, ah, in this, what I, In what I read this, there, it said that the, ah, the environment you are 
in is really important forgetting a language or not and I thought my brother’s um, environment made 
him forget his language, and that’s about it 
 
Okay, don’t use it you lose it 
 
Can I ask a questions 
 
Ah, yes, yes okay 
 
Do you feel like you reached that level that makes you unable to really completely forget or to 
become non-bilingual. 
 
Hmm, I, um, actually I’m, af, recently I, I have this feeling that I don’t want to forget my English, 
I’ve been kind of studying, but (nandaro), if, about bilingual, if it’s like normal talking I think I’m 
okay still, ah, okay with both language, with um, daily talk kind of thing 
 
I was just curious 
 
Hmm,  
 
I, I curious what you felt like, because from our perspective I think you definitely have passed that 
level where you never going to forget and you’ll, you’ll always be fluent in English 
 
Ah, I hope so too, yes, ah (laugh) 
 
Thanks 
 
Yes 
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Okay 
 
( ) 
 
(laugh) 
 
Problems 
 
(Japanese) 
 
Sorry 
 
You’re not supposed to ( ) on it 
 
I’ve read 
 
Okay, I’ve read the article, but um, process in attrition, and this article says that, first language, after 
going back to native country, um, second language, I mean, first language replace to second 
language. Um, I think this is because um, after, after going back to Japan, I have no change, to um, 
use English. The only chance I have is just this, using in this class, so um. In Japan, um, there are no 
opportunity to use English so um, first my Japanese is replacing to my English, so um, and yeah 
that’s it. Um, yeah this is the process in attrition. So do you have any question 
 
Do you have any question 
 
I’ll ask you a questions, I know when I was learning Japanese and living in Japan, I kind of felt like 
this, have you ever felt that because you know English really well, that you have not as good 
Japanese 
 
Hmm, 
 
I think my English sucks now that I’ve learned Japanese 
 
(laugh) oh, when I was in, you mean 
 
( ) 
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You mean when I was in America 
 
When you were learning English,  
 
Uhu,  
 
did you think like your Japanese was getting worse. 
 
Um, cause, um, I don’t feel that way cause, um, I always hanging out with my Japanese friends and 
then I use in, at home, so always hmm, in America, I all, um, I always using Japanese, so hah, I don’t 
feel that way 
 
Alright, 
 
Can I answer from my experience 
 
Thank you 
Basically  the answer is yes, um, my enl, I’ve been living, I’ve lived in Japan for seven years, um, a 
lot of the time, about four of them, I’ve been immersed in a Japanese environment, um, at university 
and at high school and basically my vocabulary has really suffered, because of, um, my contact with 
ah Japanese, so when I’m trying to uh, first, um, I learned a lot of my academic vocabulary from text 
books or reading, so when I try and use those words in conversation, I actually don’t pronounce 
them correctly 
 
(Laugh) 
 
Et cetra, in my case, definitely living in Japan for a long time has really influenced ah, my English 
 
I know what you said, sometimes when I’m speaking in English, I’m translating what I want to say 
from Japanese to English in my head, and so the English comes out really funny, or at least to 
American it sounds funny, do you ever notice that when you’re speaking Japanese you’re translating 
it from what you would say in English, so it comes out maybe the grammar’s mixed up, or maybe 
backwards or something like that 
 
Do you hear me 
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Yeah they can hear you 
 
Yes, 
 
Yeah 
 
I think they have no comment 
 
(laugh) 
 
Do you understand my question 
 
No, 
 
Yeah 
 
I don’t think they… 
 
Has that ever happened to you 
 
No 
 
Never happen 
 
So American’s are just all idiots 
 
When, when 
 
Yeah they sure are 
 
When, maybe it’s a little bit different from the question, but when I was like, just came back from a 
foreign country to Japan, like the word ouch, or like (nani, ano). Ita, atsu, those kind of 
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 Those kind of words maybe came out in English, is that an answer 
 
(laugh) 
 
Chotto chigau, it’s maybe a different question 
 
Yeah sure 
 
Have you notice after learning English, you’re pronunciation for words in Katakana are maybe a 
little different 
 
Ah, ah, I have some kind experience like that, like, ah, like, ah, ticket, concert ticket, Japanese write, 
write that in Katakana, chiketto, so that was weird for me when I was small, hmm 
 
Hmm, (   ) 
 
Because I notice that ah, when I say things like, ah, that end with M, I usually say Mu 
 
(laugh) 
 
Hmm, 
 
Okay 
 
For example, spam, I always say supamu 
 
Kawaii 
 
Cute 
 
I know I’m cute 
 
(laugh) 
 
Umm,  
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(   ) 
 
When I was in first year of high school 
 
( ) 
 
And that is also first year of living in America, and then my teacher ask that um, where did you go in 
winter vacation, and then I answered that I went to Universal sutajio, and then she didn’t understand 
me, so that is little bit different 
 
You want to talk about language attrition, 
 
We’re going to continue with our presentations, 
 
Um, I’m going to talk about language attrition, I, ah, I did, Actually, I didn’t read the paper, I 
suppose to read, so I’m just, I’ just 
 
Ohhhh 
 
I’m just going to talk about my experience. Umm, I, actually I am the mother of a returnee, my son 
went to England, and stayed there for about two years, with us, and, hmm, and he became fluent in 
English after one year, and umm, came back to Japan, hmm, when he was, when he was seven years 
old perhaps, and, I wanted him to keep his English, so hmmm, both of us hmm, tried to read ah, 
books for children, and like, ah, with ah, like this, he kept his English for two years, perhaps, two or 
three years, but after that he went to Junior high school, there where, ah, he studied English as a 
subject. Umm, at that point I stopped umm, reading with him, I thought it would be okay, but it 
wasn’t, umm,. At school, umm, in Japanese school, they don’t teach proper English, unfortunately, 
so, his English, ah, it seems my son ha, um, my son, ah, forgot proper English, completely after 
perhaps, ah, a few years, in a few years ah, now he’s he, he’s, how old is he, actually, anyway, it was 
long time ago, but now, umm, umm, ah, he he is, his job requires English, so he started again to learn 
English, now he said, ah, he’s at the point of ah, one year after he went to English. He says he’s um, 
he is retrieving his English little by little, but, it seem, very seems very hard for him, um, to to to 
speak English like when he was ah, in England. So it seems, ah, language ah, ah, Children lose 
language very quickly, if ah, if you don’t hmm, pay hmm, great effort. Okay, that’s it 
 
Very interesting point 
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(cough) 
 
I think along with the effort, there also has to be the opportunity to speak English, because a lot of 
the kids in Japan, that may learn English when they’re young, um, that they don’t get many chances, 
like I have a really good family umm, that I’m really good friend’s with that live in Sendai, and they 
lived here in Arizona in the United States for many years when their kids were young and then they 
move back to Japan and the kids lost all opportunity to be able to speak English and they have lost a 
lot of their English ability because of it, so I think a lot to do with effort like you said, but I think its 
also a lot of, important, an important part of it is having the opportunity to speak, which isn’t very, I 
think in Japan, I don’t think there is many opportunities 
 
I also had an experience, teaching some kids, at ah, at ah, elementary school, and ah, there was one 
girl who was fluent in English because she lived in America, but she was afraid to speak English to 
me, because she would stand out in front of all the other kids. And so she had that Hazukashi, 
kimochi, for that embarrassing or shy feeling and I think that’s typical among Japanese Children 
 
I, I had a couple of student that were like that as well, they, ah, the teachers would ( ) tell me which 
students they were, that were fluent they had lived in America for four or five years, they want to be, 
they didn’t want to stand out in the crowd, so no one would tell me who these students were. The 
students wouldn’t speak English in class. I was surprised 
 
So, diff, ahem, the difference of culture affect very much I suppose 
 
I agree 
 
So over here kids think, I don’t know, just the kids who I grew up could speak a foreign language 
everybody was really impressed with them and admired them very much that, they could speak a 
foreign language or two or three, depending on the situation, so I just think it’s interesting that 
Japanese children if they can speak a foreign language, they, they choose to hide it, to, to bury that 
so I mean, so that nobody notices it. It’s almost the exact opposite 
 
I, I think, am, Japan, everyone, eto, Japa, everyone is Jap, most people like has the same hang, hair 
color and they look the same, and um, I used to live in Canada, but in Canada many had like 
different language and like that was normal, but once they came back to Japan, Jap, Japanese was the 
most, um, nor, normal (laugh) and  
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Yeha 
 
Hmm, 
 
Yeah, predominant, so that’s why, maybe some people think ah, not, yeah, so in that kind of place, 
Enl, English is not used and they don’t have that much opportunity. 
 
Sorry, I have A 
 
Good point 
 
Questions for people here, um, that is, when you when you’re talking to your Japanese friends or 
something like that, do you like to, to know that you speak English very well 
 
Hold the mic up to your mouth Chris 
 
Sorry, just a question for my students, and that is when they’re speaking with 
 
( ) 
 
Opps sorry,  
 
When they’re speaking with their Japanese friends as university students, do they um, worry about 
showing that they speak English very well 
 
Kanami 
 
I don’t know, I don’t really care about that, but like um, at first, they ask, like, like which high school 
you’re from, and I have to say, I’m from the high school in America, they’re like, ( sugoi ne) and 
stuff like, and then like, um, so like, I didn’t know what to say, cause it’s just like normal for me just 
go to high school, and there and stuff, so, ah, I try not say it, but they ask, like which school you’re 
from, so I have to like, tell that I’m from America, and then like, so , I don’t know, I don’t really care, 
but some people, they ss, like, look at the people, like, the returnees differently, so I don’t, I don’t 
usually tell first. 
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 Umm, well, ah, I don’t usually say that I’m, I’m a returnee, because if I say that, um, hmm, many 
Japanese say that, ah, talk English (laugh) so, ah,  
 
(laugh) 
 
So, what should I talk, I don’t know, so, ah, so, most of the time I didn’t say, I’m, I came, ah, I live in 
America so, but, um, if, if some Japanese was returnee, I, I would say that I’m returnee too, because 
there are some kind of, hmm,  
 
Common 
 
Common experience, and it’s interesting so, I’ll introduce everything 
 
Everything? 
 
No everything, not everything 
 
(cough) 
 
I’m in first year of university so, um, most of my friend ask me that which high school do, did you 
graduate from, and then I have to answer that um, I graduated from American high school, and then, 
they will see it, see me, like, you live different world from me like, like that, so I don’t like to show 
my English skill, and then, I don’t, I don’t like to say that I’m returnee.  
 
So do you think that if you lived in a foreign country and then come back, they, they’ll look down on 
you? Is that what you’re saying? 
 
Umm, It’s not loo 
 
Is that it you’re too different from them and they can’t make clear of you 
 
Umm, It’s not looking down I think but, but, um, they think I’m different person, like, um, um, I live 
in different country and then, um, I’m not normal Japanese, like, like that. 
 
Umm, I, I once had an experience to go an English for a trip with my friend and um, at there, 
everyone thought that I canreally use English they asked me everything, well, it wasn’t that bad, and 
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I, I hmm, ah, translated a lot, but sometime, I felt why do I have to do all of this, maybe other people 
can do it too 
 
(laugh) 
 
But, um, but I think yeah, ah, nandarou, yeah, but hmm, that’s kind of it 
 
(Japanese) 
 
Hmm, perhaps, hmm, Japanese, people don’t like to be different, or, to be seen different. Hmm, for 
example, some returnees who are very fluent ah, don’t want to um, don’t want to speak, um, English 
fluently in Japanese classes, English classes, um, um, um, it is said that some students are, hmm, 
ijimeru, ijimeru 
 
Bully, 
 
Hmm 
 
Bullied 
 
Bullied, bullied, just because they are so fluent in English, Umm, yeah I have, I have um, heard ah, 
those things. 
 
That’s lame 
 
I, I agree with the gentleman, when, when I se, When I’m with my friends, and they see a Japanese 
person, they say oh you speak Japanese, go talk to them, go talk to them. I don’t really want to, for 
two reasons, one like you, I don’t know what me to say, you know, I can say anything, but they don’t 
understand, so why say it, I don’t know. And also I feel, I feel kind of embarrassed to be honest I 
mean not infront of my friend, but if I’m in front of Japanese people, sometime I feel embarrassed, 
because maybe I’ve lost some of my ability to speak. So, I, I don’t want nessesariliy to try to speak 
to them because I might feel stupid, or you know not very good at Japanese, which is probably you 
know not the case because they don’t expect me to be very good, and so, it wouldn’t, it wouldn’t 
matter, but that’s just how I feel, I don’t if that’s the way you guys feel, but I, sometimes I feel like 
I’m inferior, or my Japanese isn’t very good, so I don’t want to speak, so I think that keeps me from 
speaking which in turn makes me loose my abi, my second language, that it keeps me from 
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 remembering it, obviously if I spoke it, took advantage of the opportunities, I would retain my 
second language, which is Japanese better, but because of the way I am I just feel, and ah, you may 
feel the same the way, I don’t but I take advantage of the opportunity because I think, oh, I lost the 
language, so its kind of like a big circle, you know, you’re damned if you do, You’re damned if you 
don’t> that’s just how I feel, do you have that feeling as well/ 
 
Well, I just think it’s wrong to just go and speak to a person, not because you don’t have anything in 
common with them, just to practice language, they, it’s not cool,  
 
Yeah 
 
Because, like, my neighbors are Japanese, and if I just went over there and said speak Japanese to 
me because I want to practice, I don’t like, but lets practice, but it’s not cool. But if you know, there’s 
something in common that we had in common, and if we started speaking and it came out that we 
both spoke Japanese, or both spoke English however, I think, that’s a lot better way. Better, the point 
of it isn’t the language, the point of it is communication 
 
Right, right 
 
He thinks that I do the same thing, instead of like going up ( ) 
 
I think sushi 
 
Right 
 
Right 
 
It’s not cool 
 
When, when you guys see Americans, or Australians, or British people 
 
New Zealanders 
 
Or Kiwi 
 
Okay whatever, someone that speaks English, do you, do you make an effort to talk to them, or, not, 
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like she said, not, not overbearing, don’t run up and say oh, I speak English can I practice, but if you 
have that opportunity do you take advantage of it, do you actually use your English or do you kind of 
shy away 
 
(laugh) 
 
Umm, like when I see like some Americans, or like I don’t who am are, like I usually, I don’t go up 
to them, but when, like I see them, like they’re trying to say something to like a person, Japanese, 
and like the Japanese people, like doesn’t seems to understand what they’re saying I would go up to 
them, and be like, ah, do you need help, and I usually speak with them, so I don’t really go up to 
them just like to say hi or something, but when I see them like, trying to speaking Japanese, I usually 
go up to them and help 
 
Sure, that’s cool 
 
I have the same problem, that Kanami was talking about earlier 
 
Yeah 
 
And like, when you introduce yourself, and they say what high school did you go to, and I have to 
tell them that I went to Kamita Koukou, um, they like where’s that, and you say Japan, and then it 
just so it seems that I’m the one used for every example in cultural difference and racism when all 
those issue are brought up 
 
Yeah 
 
They usually ask me, use me as the example 
 
Yeah 
 
I usually try to shy away from telling people I went to school in Japan 
 
Yeah 
 
(Japanese) 
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 Yeah 
 
Actually, I think we are running out of time, it’s it’s five past twelve here, midday 
 
It’s best man 
 
That’s fine If you would end it’s, it’s time, is, is, did you get Zach’s last e-mail,  
 
I did, I have a different suggestion for next week, I’m going to sent you a list of causes for language 
attrition, and also ways to try and maintain language, two lists. And I’ll also send you some 
instructions, about um, I’d like you to select five of those as a group, um, which you think are most 
important, for trying to keep a language, and also what you think, is, is, the, most effective, so 
effective, the reasons for losing a language 
 
Okay 
 
And um, send me your choices, I’m going to do the same thing with this group. And, um, hopefully 
 
Yes 
 
We’ll get five different choice, and then I’d just like to discuss that next week, next, ah, in two weeks 
time, and um, 
 
Okay 
 
And um, we’ll have to try and get both of these groups you guys and us, us having the same five 
choices 
 
Okay 
 
So you’re going to have to 
 
Yeah I just barely read your e-mail 
 
Umm, so we’ll work out details over e-mail by the next section, but that sounds good 
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I think that’s a better topic that globalization anywhere 
 
Well, why don’t we do that, Thanks guys for participating, 
 
 
Thanks 
 
And we’ll see you in two weeks 
 
Yeah, see you in two weeks 
 
Finish 
 
Bye 
 
Chocolate 
 
Chocolate 
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Hey walk and see 
 
Can you hear us and see us 
 
I can hear you and see you. I just don’t know if we wanted to or not 
 
Hi Chris 
 
Hello, Okay Chris we, we’re having a hard time understanding these ah factors, we don’t really get 
some of them, they’re kind of hard, hard to understand, so we, these guys just came up with maybe 
five or so that they, they understood, and chose those  
 
Ok 
 
and their their (?) 
 
So if you guys want to start then maybe we’ll understand a little bit more of what you’re talking 
about 
 
Ok, um , we have, they, we have suggestion here that they’d like to start in Japanese. 
 
Sure 
 
Ok 
 
That’s fine with us 
 
So, did you understand 
 
Okay go ahead 
 
We’d just like to know who’s there 
 
Ah who’s here Names 
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Um 
 
Ah ----sama 
 
(laugh) 
 
Okay who’s here 
 
Ah Kazuki 
 
Do you remember Kazuki, he was here the first time 
 
Yep 
 
Yeah 
 
And 
 
Toshihito 
 
Toshiko, toshiko, okay 
 
Toshiko, okay, thanks Toshiko 
 
And at the back 
 
Emi 
 
Hi, Emi 
 
I’m Yuka 
 
Yuka, What’s up Yuka 
 
Kanami 
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I’m Kanami 
 
Someone remembered you 
 
Yes 
 
Hi Kanami 
 
Nobuaki 
 
Hi Nobuaki 
 
I couldn’t hear the last one, one more time please 
 
Nobuaki 
 
Thanks Nobu 
 
And 
 
Alright 
 
I’m Ryan 
 
Todd 
 
Arron 
 
Makoto 
 
Sukunaina 
 
Chris? 
 
Yep 
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Why don’t, why don’t you  ha, why don’t you guys start discussing (yep) your, your top five, but 
the, they want to speak Japanese then, 
 
Yep first 
 
Is that what you, I that what you said 
 
Yep 
 
Okay that’s fine 
 
Okay go ahead (okay go ahead) 
 
 
Japanese 
 
Mother tongue institutions 
 
Ethnic identity strongly tied to home language 
 
Emotional attachment to mother tongue 
 
Emphasize on community ties 
 
Did you get that? 
 
Yep 
 
How do you say perspective? 
 
All right no questions 
 
Makkun you’re in English, English makkun 
 
Huh 
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Chirs do you want to start switching to English now that its half way through 
 
English? Okay English, yep go for it 
 
Okay Makkun 
 
Makkun, Makkun 
 
(laugh) 
 
( unintelligible) 
 
I actually have no idea, oh, I choose this one, 
 
Okay do that one, 
 
Do the one you chose 
 
(unintelligible) 
 
Choose a different one, because we already chose that one 
 
Oh man, okay 
 
Um, ah, I will reinforce, I, I want to the stability in occupation, ah, actually, I think the most () 
reason to study a foreign language is ah, ah, we can broad our () he said, yeah, it’s the most 
important option, ah, actu, ah, in fact, ah, the reason why I study now is I want to get a good job. 
Yeah, ah, honestly, the reason, ah, the reason I study abroad now is to get a certificate to teach 
English is a foreign country, so hmm, if I have a, if I, If ah, If I do speak English more fluently, ah 
more technically, or, I can get the, a better job, the. Compared with ah, the compared, ah, compared 
with I can speak I can speak only Japanese, and, ah, but, fundamentally, I think ah, it is very 
attractive to get a new outlook, the new culture to learn new culture, is very interesting and yh, yeah, 
that’s my idea 
 
Nice,  
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Nice 
Nice 
 
(laugh) 
 
Ah that was a good one 
 
Questions for Makkun 
 
Yeah any questions for Makkun. 
 
Ah, I have a one questions, sorry. 
 
Ah, you know, you are Japanese right? 
 
Yes, I am 
 
And then in Japan if you cannot, even though, ah you cannot ah, speak English, you know in Japan, 
you can afford, afford, ah the good job you know 
 
Yes 
 
Why you are interested in ah, ah, the the job which is ah international? 
 
Ah,  
 
Good question 
 
Thank you 
 
Ah, If you, in my case, um, I want to be an English Teacher, so that’s why I study English, ah, in 
generally, in general, ah, English ah, Eng, ah, the demand ah the demand of speaking English is high, 
ah more higher. And ah, also maybe Spanish and Chinese will, Spanish and Chinese, will be higher 
to speak, so you know yeah, we can get the good job, or we can get the interesting job ah, even if 
you can speak only Japanese, but if you, if you were, If you spoke, if you spoke English or other 
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 Language, ah, you, you can, you can, ah, you can see or you can encounter ah, very ah, you can 
encounter the, your, your choice is broad, yeah, your hmm, range, range of choice the, ah, your range 
of choosing the job is very ah, very spread, very large broad. So you can ah, compared with speaking 
ah, only Japanese, if you can speak English or foreign language your job for future or your choice of 
life is very broad. That’s why yeah, speak ah learning foreign language is very attractive ah, for our 
life yeah 
 
Very good 
 
Oh yeah 
 
Makkun 
 
(laugh) 
 
Hot damn 
 
Ah Thank you 
 
Yeah you’re welcome 
 
Ah what is next 
 
Ah, alright so our last one we choose, was ethnic identity strongly tied to the home language, um,  
 
Which one 
 
I think that if you ah, really want your ah, identity, each of us as people must claim our personal 
identity in who we are, and ah, part of claiming that identity is based in the language you speak, and 
so if you can speak Japanese and both Japan and English very well, you can claim your identity as a 
Japanese-american or an American Japanese and Maybe that could really encourage you to maintain 
your language. In claiming that you are a multicultural and multi ethnic identified person 
 
Do you have question 
 
That was very difficult for even me to understand 
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Good job, that was the last one 
 
No questions 
 
No question okay 
 
We’ll do the last one for 
 
The last one that we choose was emphasis on family ties. And community cohesion and well see, it 
is one two three four, four from the bottom. Does every one know where it is  
 
Yep 
 
Good deal, okay good deal. Lets see, so lets see, the reason emphasis on family ties and community 
cohension in encouraging language maintenance is um, lets see, well I don’t know What do you 
think it is 
 
Well, for example if you were a an, a American family living in Japan, and you, your children were 
born in Japan, they might become more attached to the Japanese culture than they did to the 
American Culture, and I know some families who live in Japan wish their children will identify 
more with the American culture than the Japanese culture, to think of themselves as Americans 
rather than Japanese. Not because of any bias to the Japanese people but because of their national 
pride in their own culture. um I think that is a good reason family could be built by maintaining a 
second language. Back to you 
 
I very much agree with that, and just a kind of a recap, um, I, I think even Japanese family that 
maybe live in America, when I was in Japan, I met some families who had in the past lived in 
America, California Texas and even Utah, and those Japanese families, had children who when they 
returned to Japan, practiced and continued to study their English, and, ah, although they had lived 
and spent much of their childhood in America, and and maybe even as children going to school in 
America, considered themselves Americans, and returning to Japan, they were still able to preserve, 
and still able to hold their own ah, ethnic and family um, identities, meaning, they were still 
Japanese, they still had the Japanese culture, but, ah, um at the same time they had the experience of 
interacting and living in and with Americans and American culture. SO I think that , ah, that also for 
them was something that really encouraged them to continue studying English even while they lived 
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 in Japan after returned. That’s what I kind of think. Does anyone agree with me? 
 
Yeah 
 
Does. Does anyone understand what I’m sayi, is it, is it making sense because even to me it’s, my 
thoughts are a little bit jumbled 
 
We have choosen 
 
Are you all understanding 
 
We have chosen the one you said 
 
We also have chosen  
 
Yeah same one,  
 
Yeah, the same one, same one, yes, we agree 
 
Thank you, thank you, we agree too 
 
(yeah) 
 
So, lets see can I ask a question please 
 
Yes go ahead 
 
Okay um, in in any of your own experiences for, maybe particularly who have come and lived in 
American, um, but even if you haven’t lived in America, ah, how do you feel that studying American 
culture as well as the English language has effected your relationships with your family and friends 
in Japan. 
 
Hmm, ah, I used to live in ah, California, so there are many Japanese or many foreigners, so ah, the 
situation is kind of, ah different in ah, Utah, but ah, I think you know when I living in Japan and um, 
ah, my thought, and um, my thought was you know um, so , um, ah, how do I ask, ah, you know, ah, 
after I living in a, I lived in United States, ah, ah, my range of thoughts or the view ah, ah, (Japanese) 
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ah, be, became worse,  
 
Was expanded 
 
Yeah, yeah, and um, so, but you know, my family, especially my parents, were educated in Japan, 
and um, they don’t know what the American culture is exactly, so when I was in ah United States, ah, 
my parents and me ah, there are some disagreements. And ah also in ah, me and ah, my Japanese 
friend,  ah in Japan, ah my friends in Japan and me also have a some dis, disagreements now. You 
know, they think differently, and I think differently ah, so 
 
Which way do you think is better, 
 
I think um, ah, studying another language or culture is better than you know being, ah, ah, being 
only in Japanese or being only ah American 
 
Why? 
 
Why? Ah 
 
Why, exactly 
 
Why… hmmm, as ma, ma, makoto dake, As Makoto, said, 
 
Yes ma 
 
He say like, ah, his view or his though you know expanded after going to the United States, and I 
agree with that ah, and that’s what I think also so That’s the reason why I think its, it’s ah better to 
study another language or another culture. 
 
Hmm, great thank you 
 
Thank you very much 
 
Does, any, does anyone 
 
Very good answer 
190 
  
Thank you 
 
Does anyone else have anything else they wanted to say about how its effected their families, friends, 
relationships with others 
 
Yuka 
 
Ah, this is my experience but, other than the United Stated I’ve been moving around due to my 
parent’s job and from that I think I learned, because I get into lots of environment I’ve learned to 
accept people and be able to um, get used to new places maybe fasted, ah, so I think, umm, by 
learning that culture, I like said before, I got a broader point of view, and ah, yeah I think so 
 
Do you have 
 
Excellent 
 
Ah,  
 
Okay 
 
That’s awesome 
 
Umm, um, I live in Japan about fifteen years, and them, my, um, my national id, identity was 
absolutely Japanese, so, when I go to , went to the United States, and then I, um, I have chance to 
communicate with people from another country, um, I realized that I mean, um, I, I attention that I 
am Japanese, and um, I feel like um, my mother ah, I mean, my family and my friend are the same 
kind of people as me. And I feel um, same, same feeling to them, after I went to the, I went to the 
America 
 
Ah, excellent example. Thank you 
 
You’re welcome 
 
I’ll may share an experience is that okay 
 
191 
192 
 
Okay 
 
Alright. Well, I’ve every time I’ve gone to Japan, I’ve never gone to Japan with my family, I go 
alone, and som, um, I’ve found that um, through learning Japanese, um, it really helped with my 
family ti, with my Japanese ties, for my host family and also the community that I live in, because I 
lived in a small town in Kyushuu, where hardly anyone knew English, and that really helped with 
me to be able to communicate with the people, and also it helped me realize how important my 
family in America is to me, and how much I missed them, also played a big role, um, and, how much 
I appreciated what my family does for me, and yeah 
 
(laugh) 
 
Are you guys, since many of you have lived outside of America, were there ever situations outside of 
interacting with your Japanese family were you needed to speak your mother tongue Japanese. 
Where like, you were living in an English speaking country did you ever find that knowing Japanese 
was very convenient 
 
Say that again please 
 
Can you repeat that again 
 
Okya, one more time, many of you have live out of Japan, while you were living in other countries, 
did you ever find it convenient to know Japanese. Did it ever help you in situations? 
 
(Japanese) 
 
Ah, ah, I lived in California, and there are some Japanese supermarket or, you know Japanese school, 
and ah, my brother, went to the Japanese school, in ah, los Angeles, and you know they have ah 
(Japanese) a festival, a the Japanese festival, ah, the a some other kind of thing, so there are many 
opportunities to speak or hear the Japanese, in ah, a place where I lived. So hmm, (Japanese) hmm, 
(Laugh) 
 
Alright, Thank you very much for answering my question 
 
Umm, perhaps to be American is totally different from to be Japanese visiting other countries, ah, 
anywhere people know about the America very very well. But ah, very few people except Japanese 
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 know about Japan. And I don’t think many people are interested in hmm, Japanese or learning 
Japanese. So ah, your experience, ah, of being in foreign countries are perhaps very much different 
from our experience I suppose. 
 
Hmm, good point 
 
Very good point 
 
I know right now in America, If you are able to write Chinese charcters, is a very big social help. 
Because lots of people like to, like to look at characters even if they don’t know what it means. And I 
actually know of some people who have characters tattooed on them that mean very stupid things. 
Like one person has the character for migi tattooed on both shoulders 
 
So 
 
So, maybe it would be more of a help than you know 
 
Okay 
 
I was driving down the road three days ago, and I saw a man that had the kanji for kouri for ice, um, 
on his car, painted.  
 
He thinks he’s cool. 
 
Do you all ever see instance in Japan where the English on T-shirts, or on signs, or just maybe on 
your school work is incorrect to the point that its very funny 
 
Yes 
 
For example I have a shirt, that said Execute, it began to move that it was being planned no less than 
how many years 
 
We don’t understand 
 
What say it one more time 
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We don’t understand that English, so it’s very funny to us 
 
Ah, my friend, ah has, ah, one t-shirt, there is a in the front side, there, ah, they said ah are you surfer, 
and on the back side, it says ah yes surfer, like kind of interesting 
 
That’s (??9 
 
That’s a really good one 
 
Just, we don’t have much more time, do you people want to summarized your position on language 
maintainence. We’ll get them to summarized their position 
 
Somebody 
 
Okay, just one at a time we’ll kind of, we’ll said. Okay, can I start then 
 
Okay I’ll start with my summary, for me personally, my reason, like I tried to explain earlier in 
Japanese, for wanting to maintain my language, like you all said also, to keep my perspective broad, 
to be open and accepting of other peoples, other cultures, and basically other life styles. Because, 
mine is maybe not the best way or the happiest way. And So I think understanding other people’s 
views and lifestyles and cultures, I am happier more open, and probably even more kind person 
 
From this side 
 
Um, 
 
Okay that side 
 
Go ahead, go ahead,  
Oh, okay, alright, what I think is, would you know another language or another culture, it expands 
your opportunities both in ways of thinking and economic opportunities as well, and people, because 
you understand other cultures you’ll be able to understand other people and interact with people 
better. 
 
Okay, I’ll kind of summarize, I’ll kind of summarize my thoughts, I think that ah, in the world we 
have um, many miscommunication between two parties because of cultural differences. And I think 
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 that that is often time the beginning of war, or the beginning of fights and things. Its just 
miscommunications and not understanding each other so I think it’s really important to understand 
another language, and another culture. And being broad and open in your min, ah, in you perspective 
in your mind. To be willing to accept difference in people, be, because we all grow up culturally 
different 
 
Makoto kun what do you think 
 
Ah in my summary, ah, speaking foreign language, makes ah the relationship between people and 
people deeper, because hmm, yeah, um, ah, we can recognize, ah, ah, when I ah, now in, ah, I am in 
the Stated, but I can recognize the relationship, the how important the relationship between ah, 
people and people especially family, yeah, ah, as Ryan said, I missed my family so much. I I 
recognize how my family, and how my Japanese friends is important for me, but and I also think, if 
can, if I could speak much more, much better, I could ah, I could ah make the relationship between 
American people and foreign people deeper. That’s why I think, ah, um, ah, ah, ah, speaking foreign 
language is very important between, ah, in, in the, in the aspect of relationship 
 
Makotokun 
 
Why don’t you go know go now Chris 
 
Me, ah, our, our side 
 
Yes you’re your side uh 
 
Okay, we’ll come back to you 
 
Umm, hmm, yeah um, I agree with your ideas hmm, I mean broading my perspective is very 
important, ah, I think and to um, maintenance the language, ah, we, we need some kind of, 
mandatory, mandatory think, I mean like, like well, the, the ident, ethnic identity or spiritual 
connection with the mother country. And um, to I think, to keep my language, I mean both Japanese 
and English, ah, we need the, this kind of mentally thing, and also we need some motivation to, like, 
to broaden my perspective or something like that. That’s my summary or point. 
 
Oh, what I think is ah, you know after I studied, or I live in ah United States, I could see ah, both the 
good side, or and ah, the bad side of Japan and before I went to ah United States, I only saw the good 
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side of Japan. And ah I think ah, ah, studying other cultures of language means ah, to see ah, your 
home culture is um different aspects. So after you study or, another count, learn another culture or 
language, you could see, ah, you know, ah, the ah or, both the good side or bad side of your 
homeland. That’s what I think 
 
Good point 
 
Excellent 
 
Nice thinking, nice 
 
Umm, I don’t know whether I can describe what I’m thinking now. Umm, although, I,. I’ve been 
interested in culture, and I believe, ah, I believe that language can’t be separated from culture, but at 
the moment, um, I’m trying to think language as just a tool of communication. And I, I don’t think I 
can, I can explain it properly, I just stop here (laugh). Okay 
 
Oh, well, ah, as you mention indirectly probably, I also believe that I cannot say that the 
maintainance of language ah, the language can be main, ah, maintained ah, without the community, 
therefore the maintenance of, ah, maintain, maintenance of language is exactly the same as the 
maintenance of the community I think. The community which has the own language, and own 
culture, and own ethnicity. Therefore, I believe that the maintenance of the community is the most 
important thing. And probably you, you’ve mention these kind of things directly or indirectly before, 
so the same idea I think 
 
That’s an interesting import 
 
I agree 100% 
 
Um, I personally think that most important, important thing to maintain the language is environment 
to speak the language. Because I have no interested to Englis, To speak English, when I was in Japan. 
But after I went to the America, I have, um, um, I have more motivation to speaking English. And I 
thought I have to studying English more to um, be fluently. Um, and then my ethnic identity helps 
me to keep speaking my first language which is japa, Japanese. So yeah that’s all. 
 
All right 
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 I think um, learning a other languages is important, not just learning that language, eto, learn, 
learning what, through learning that language what you learn. Ah. It’s kind of difficult to explain but, 
um, during that process I think you can learn lots of new things and new ways so, to, to learn those 
stuff, not just only the language, but of course, as I’ve said before like culture and things like that, 
that is the most important part 
 
Great 
 
Umm, I really, um, the, maintaining language is really important, because I went to American when I 
was in fourth grade, and, ah, through the experiences, I have got more wide perspective and ah, like, 
I can understand, like, there’s many cultures with different backgrounds, so I believe like we should 
maintain our language ability and our experiences. And like so we can share our like thoughts, or 
like our experiences with other people who have not like had experiences before. And so that’s why I 
think maintaining languages is important 
 
Ah, in my opinion, I thought your idea was like, um, the factors were connected to, ah, like, stability 
in occupation like chance and ah, like and, culture, like majority language culture is like connected 
to interest. And hmm, but our side was like more connected to environment. To maintenance English 
we need, ah, ah, environment so that there’s lot of chance to use English. And you can maintain it. 
And I think that both parts are very important. Because um, you have to hmm, you need interest or 
passion to learn something and also you need some kind of things. Umm, you need environment to 
study. I think both is important. That’s all 
 
All right 
 
So um, I hope you’ve enjoyed the four session that we’ve had. And um, I hop, I wish you good luck 
for your coming up. 
 
Do you all have exams 
 
Oh yeah 
 
You look so happy 
 
Oh yeah 
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Anyway, What I thought it would be a good idea to keep you, these, these two groups in contact 
 
Yeah 
 
I’m going to try to set up a BBS, a bulletin board, um, on Yahoo, where you can just, send, send ah, 
put up a message, and um, anyone who is a member of the bulletin board, can see that message and 
add their own point to the discussion, and if you guys don’t mind, and you people don’t mind, I’d 
like to um, pass on everybodies e-mail address, so that you can talk to each other in any language 
you desire 
 
You want toYou want get, pass on the e-mail addresses through us, we’ll email, email you theirs and 
you can email us theirs and that way it will be easier if you want to talk to, do you just want to teach 
them over the teleconference 
 
No, no, we’ll email them, It would, It would be too difficult to give them over the, over this medium 
 
All right 
 
Okay, but thank you very much for you time 
 
Thank you 
 
Take care 
See you round 
 
Bye 
 
Bye 
 
Sayonara 
 
Oyasumi Nasai 
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